AD- A 167  938 


Research  Report  1419 


Development  of  a  Performance-Based  Program  for 
U.  S.  Army  ROTC  Leadership  Training 


Joseph  A.  Sgro 

Virginia  Polytechnic  Institute  and  State  University 

Gregory  Dobbins 

Louisiana  State  University 

and 

Earl  C.  Pence 

Army  Research  Institute 


Leadership  and  Management  Technical  Area 

Manpower  and  Personnel  Research  Laboratory 


U.  S.  Army 


-  £• 

MAY  1  3  1936 
v\ 

-V  >•  ' 


^5 


A 


Research  Institute  for  the  Behavioral  and  Social  Sciences 


January  1986 


Approved  for  public  release;  distribution  unlimited. 

19  013 


86  5 


U.  s.  ARMY  RESEARCH  INSTITUTE 

FOR  THE  BEHAVIORAL  AND  SOCIAL  SCIENCES 

A  Field  Operating  Agency  under  the  Jurisdiction  of  the 
Deputy  Chief  of  Staff  for  Personnel 


EDGAR  M.  JOHNSON 
Technical  Director 


WM.  DARRYL  HENDERSON 

COL,  IN 

Commanding 


Research  accomplished  under  contract 
for  the  Department  of  the  Army 

Virginia  Polytechnic  Institute  and  State  University 


Technical  review  by 

William  W.  Haythorn 
Jack  M.  Hicks 
Alma  Steinberg 


DISTRIBUTION:  Primary  distribution  of  this  report  has  been  made  by  ARI.  Please  address  corre¬ 
spondence  concerning  distribution  of  reports  to:  U.S.  Army  Research  Institute  for  the  Behavioral 
and  Social  Sciences,  ATTN:  PERI-POT,  5001  Eisenhower  Ave.,  Alexandria,  Virginia  22333-5600. 

FINAL  DISPOSITION:  This  report  may  be  destroyed  when  it  is  no  longer  needed.  Please  do  not 
return  it  to  the  U.S.  Army  Research  Institute  for  the  Behavioral  and  Social  Sciences. 

NOTE:  The  findings  in  this  report  are  not  to  be  construed  as  an  official  Department  of  the  Army 
position,  unless  so  designated  by  other  authorized  documents. 


•;  -av_-  v- 


*-*  *«v_. 


scCuwtv  classification  or  tmis  pacc  pn***  Dm* *  *.«<•*•*) 


REPORT  DOCUMENTATION  PAGE 

READ  INSTRUCTIONS 

BEFORE  COMPLETING  FORM 

ii— rtsrafr 

1.  RECIPIENT'S  CATALOG  NUMBER 

P1‘?2S' 

*■  TITLE  (end  JuMIhJ 

DEVELOPMENT  OF  A  PERFORMANCE-BASED  PROGRAM  FOR 

U.S.  ARMY  ROTC  LEADERSHIP  TRAINING 

S.  TYPE  or  REPORT  «  PCRIOO  COVEREO 

Final 

July  1980-June  1982 

S.  PERFORMING  ORG.  REPORT  NUMBER 

7.  AUTHOR<» 

Joseph  A.  Sgro  (Virginia  Polytechnic  Institute) , 
Gregory  Dobbins  (Louisiana  State  University) ,  & 

Earl  C.  Pence  (ARI) 

«.  CONTRACT  OR  GRANT  NUMBER^*) 

MDA  903-80-00492 

»•  performing  organization  name  ano  address 

Virginia  Polytechnic  Institute  and  State 

University 

Blacksburg,  VA  24061 

10.  PROGRAM  ELEMENT,  PROJECT.  TASK 
AREA  *  WORK  UNIT  NUMBERS 

2Q162717A790 

ii.  controlling  orncE  name  ano  aooress 

U.S.  Army  Research  Institute  for  the  Behavioral 
and  Social  Sciences 

5001  Eisenhower  Avenue,  Alexandria,  VA  22333-5600 

li.  REPORT  OATE 

January  1986 

IS.  NUMBER  or  PAGES 

162 

M-  MONITORING  AGENCY  NAME  •  ADDRESyif  dlllerent  hem  CwMlIlnl  Olllce) 

IS.  SECURITY  CLASS,  (el  thle  report) 

UNCLASSIFIED 

is*,  decl assifi cation/ oowngraoing 

SCHEDULE 

<C.  DISTRIBUTION  STATEMENT  (at  this  Report) 

Approved  for  public  release;  distribution  unlimited 

17.  DISTRIBUTION  STATEMENT  (el  the  ebetrecl  entered  In  Blech  30,  II  dlllerent  hem,  Report) 

1C.  SUPPLEMENTARY  NOTES 

Anthony  E.  Castelnova,  Contracting  Officer's  Representative 

IS.  KEY  WORDS  (Continue  en  reeeeee  elde  II  nee  orrery  end  Identity  by  blech  niailnj 

Leadership  j  \ 

Leader  development  A  :  *i  >  r 

Leadership  training  t  , 

ROTC 

IG.  ABSTRACT  (CH—  em  rmeerem  ohm  H  nemo merry  mod  Identity  by  blech  number) 

This  report  describes  the  steps  that  were  taken  in  developing  and  evaluat¬ 
ing  a  conceptual  and  experiential  approach  to  leadership  training  at  the  ROTC 
level.  U.S.  Army  ROTC  Leadership  Development;  A  Performance-Based  Program 
consists  of  two  documents;  a  Student  Manual  and  an  Instructor  Manual.  The 

Student  Manual  involves  the  presentation  of;  (1)  the  platoon  leadership  ex¬ 
perience;  (2)  the  theoretical  basis  for  effective  platoon  leadership;  and 
(3)  instruction  and  exercises  in  the  skills  that  are  necessary  for  (Continued) 

DO  ,  M73  co,r\on  or  •  nov  ••  is obsolete  UNCLASSIFIED 


i  SECURITY  CLASSIFICATION  or  THIS  PAGE  (^en  D«t  (nl>rH) 


A 


.V, 


-A. 


.  J\  .*  r  - 


•  -  *  .  “  «  1 1 


■'i. 


SCCUHlTV  CLASSIFICATION  OF  THIS  FACCinix  0.1. 


ARI  Research  Report  1419 


20.  (Continued) 


effective  platoon  leadership.  The  Instructor  Manual  provides  lesson  plans 
and  guidance  for  using  the  program.  The  program  received  field  evaluations 
during  1981,  1982,  and  1983.  The  report  presents  the  reactions  given  to 
the  program  and  a  discussion  of  changes  that  were  made.  In  addition,  a  de¬ 
scription  of  the  teaching  materials  currently  being  used  for  leadership 
training  by  ROTC  detachments  is  presented. 


m 


L.VV.’ 


UNCLASSIFIED 


ii  SCCUHlTY  CLASSIFICATION  OF  THIS  PACtf«T>»n  Dmlm  Enffd) 


Research  Report  1419 


Development  of  a  Performance-Based  Program  for 
U.  S.  Army  ROTC  Leadership  Training 

Joseph  A.  Sgro 

Virginia  Polytechnic  Institute  and  State  University 

Gregory  Dobbins 

Louisiana  State  University 

and 

Earl  C.  Pence 

Army  Research  Institute 

for 

Contracting  Officer's  Representative 
Anthony  E.  Castelnova 

Leadership  and  Management  Technical  Area 
William  W.  Haythorn,  Chief 

Manpower  and  Personnel  Research  Laboratory 
Newell  K.  Eaton,  Acting  Director 


U.S.  ARMY  RESEARCH  INSTITUTE  FOR  THE  BEHAVIORAL  AND  SOCIAL  SCIENCES 
5001  Eisenhower  Avenue,  Alexandria,  Virginia  22333-5600 

Office,  Deputy  Chief  of  Staff  for  Personnel 
Department  of  the  Army 

January  1986 

Army  Project  Number  | 

2Q162717A790  I 


Human  Performance  Effectiveness 
and  Simulation 


Approved  for  public  release;  distribution  unlimited. 


ARI  Research  Reports  and  Technical  Reports  are  intended  for  sponsors  of 
R&O  tasks  and  for  other  research  and  military  agencies.  Any  findings  ready 
for  implementation  at  the  time  of  publication  are  presented  in  the  last  part 
of  the  Brief.  Upon  completion  of  a  major  phase  of  the  task,  formal  recom¬ 
mendations  for  official  action  normally  are  conveyed  to  appropriate  military 
agencies  by  briefing  or  Disposition  Form. 


FOREWORD 


For  many  years,  the  U.S.  Army  Research  Institute  (ARI)  has 
maintained  a  research  program  in  support  of  leadership  training 
and  development  of  cadets  in  ROTC.  ARI's  Leadership  and  Manage¬ 
ment  Technical  Area  undertook  the  project  reported  here  at  the 
request  of  the  Deputy  Chief  of  Staff  for  ROTC,  Army  Training  and 
Doctrine  Command  (TRADOC),  to  develop  a  leadership  training  pro¬ 
gram  for  use  in  the  ROTC  classroom  environment.  The  training 
program  discussed  here  has  already  been  integrated  into  the 
Army's  Military  Qualification  Standards  I  (MQSI)  training  sup¬ 
port  program  and  was  one  of  the  first  such  packages  available  to 
ROTC. 

The  information  gained  during  the  development  and  evalua¬ 
tion  of  the  training  program  described  in  this  report  will  be 
useful  to  the  Army  as  it  develops  new  training  programs  for 
commissioned  and  noncommissioned  officers.  The  research  also 
has  potential  utility  for  individuals  developing  supervisory 
and  management  training  programs  for  DOD  civilians  as  well  as 
for  leadership  training  development  in  the  Air  Force,  Navy, 
and  Marine  Corps. 
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DEVELOPMENT  OF  A  PERFORMANCE-BASED  PROGRAM 
FOR  U.S.  ARMY  ROTC  LEADERSHIP  TRAINING 


EXECUTIVE  SUMMARY 


Requirement: 

To  develop  a  performance-based  leadership  training  program 
for  use  in  the  ROTC  classroom  environment. 


Procedure : 

After  an  extensive  review  of  the  leadership  literature  and 
analysis  of  training  needs  data  gathered  through  interviews  and 
questionnaires  completed  by  several  hundred  junior  leaders  in 
the  Army/  a  leadership  training  program  for  ROTC  was  developed. 
After  a  field  evaluation  and  pilot  implementation  in  a  small 
number  of  ROTC  detachments#  the  training  program  was  made  avail¬ 
able  for  use  by  all  ROTC  units  during  the  1982-83  academic  year. 
At  the  end  of  this  academic  year#  all  ROTC  units  were  requested 
to  complete  a  questionnaire  describing  their  utilization  and 
evaluation  of  the  training  program. 


Findings: 

Most  of  the  ROTC  units  returned  the  evaluation  surveys  and 
over  half  of  the  respondents  used  the  entire  leadership  train¬ 
ing  program  during  the  1982-83  academic  year.  The  remaining 
units  used  varying  parts  and  amounts  of  the  program  supplemented 
with  other  leadership  training  materials  which  they  reported  on 
the  survey.  The  data  indicated  that  the  evaluation  of  the  lead¬ 
ership  training  program  was  positive  for  the  entire  sample  and 
that  those  units  using  the  entire  program  gave  significantly 
higher  evaluation  ratings  than  units  using  only  a  portion  of 
the  program. 


Utilization  of  Findings: 

The  findings  from  the  evaluation  have  been  used  to  make 
recommendations  for  revisions  to  the  ROTC  leadership  training 
program.  Other  data  gathered  in  the  evaluation  such  as  lists 
of  supplemental  leadership  training  materials  used  by  units 
and  data  concerning  total  leaderhsip  hours  taught  in  various 
ROTC  programs  have  been  provided  to  ROTC  PMSs  and  the  Deputy 
Chief  of  Staff  for  ROTC. 
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INTRODUCTION 


The  present  report  describes  the  steps  that  were  taken 
to  develop  and  to  evaluate  a  performance-based  leadership 
training  program  for  ROTC  students.  The  program,  U.S.  Army 
ROTC  Leadership  Development:  A  Performance-Based  Program, 
focuses  on  the  acquisition  of  "hands-on"  experiences  through 
the  utilization  of  case  studies,  role-playing,  and  simula¬ 
tion.  It  provides  ROTC  cadets  with  the  opportunity  to  de¬ 
velop  a  frame  of  reference  for  effective  platoon  leadership. 

The  first  step  in  developing  the  program  was  to  identi¬ 
fy  those  competencies  which  are  necessary  for  effective  pla¬ 
toon  leadership.  Numerous  past  efforts  in  the  U.S.  Army 
have  been  conducted  to  identify  the  dimensions  and  tasks 
that  underlie  military  leadership.  For  example,  the  mono¬ 
graphs  issued  by  the  U.S.  Army  Administration  Center  at  Ft. 
Benjamin  Harrison  (Clement  &  Ayres,  1976;  1977)  identified 
nine  dimensions  and  numerous  tasks  which  are  important  for 
effective  leadership  (see  Appendix  A  for  a  listing  of  these 
tasks  and  dimensions).  Other  recent  efforts  include  the 
1979  TRADOC  Leadership  Conference  held  at  Ft.  Benning,  the 
Leadership  Assessment  Program  (Rogers,  Lilley,  Weliins, 
Fischl,  &  Burke,  1982)  and  the  curriculum  elements  identi¬ 
fied  by  Army  ROTC  instructors.  (Appendices  B  and  C  present 
listings  of  the  LAP  dimensions  and  curriculum  elements.) 

In  addition  to  the  above  sources,  a  great  deal  of  infor¬ 
mation  is  available  in  the  empirical  and  theoretical  litera¬ 
ture  dealing  with  the  general  topic  of  leadership.  One  goal 
of  the  present  effort  was  to  evaluate  the  usefulness  of  the 
information  contained  in  both  military  and  civilian  sources 
as  the  basis  for  a  performance-based  leadership  training 
program  that  could  be  used  at  the  ROTC  level.  While  the 
above  sources  provided  a  certain  degree  of  insight  into  the 
dimensions  that  are  relevant  to  military  leadership,  addi¬ 
tional  data  were  needed  to  identify  those  competencies  that 
are  critical  for  effective  platoon  leadership  by  newly  com¬ 
missioned  officers.  Therefore,  a  first  consideration  of  the 
present  effort  was  to  gather  data  that  allowed  an  identifi¬ 
cation  of  these  factors.  The  first  section  of  this  report 
describes  the  process  used  to  identify  these  competencies. 

Following  an  identification  of  the  major  competency  di¬ 
mensions  for  effective  platoon  leadership,  the  second  phase 
of  the  effort  involved  selection  of  a  strategy  that  would 
maximize  the  development  of  these  competencies  in  ROTC  ca- 


dets.  In  an  effort  to  select  the  best  training  strategy  for 
the  ROTC  environment,  an  extensive  review  of  the  training 
literature  was  conducted  and  several  training  methods  were 
evaluated.  The  results  of  this  review  are  described  in  the 
second  section  of  this  report. 

The  next  step  in  the  development  of  the  program  in¬ 
volved  the  writing  of  a  Student  Manual  and  an  Instructor  Ma¬ 
nual.  During  this  period  of  the  effort.  Army  personnel  at 
ROTC,  TRADOC,  and  FORSCOM  installations  regularly  reviewed 
portions  of  each  manual  as  they  were  written. 

The  Student  Manual  focuses  on  the  experiential  as  well 
as  the  conceptual  aspects  of  platoon  leadership.  The  In¬ 
structor  Manual  provides  an  integrative  approach  that  in¬ 
cludes  lesson  plans  and  objectives,  content  for  lectures, 
and  instructions  for  implementing  skill-building  exercises. 
Each  section  of  the  Instructor  Manual  is  coordinated  with 
the  Student  Manual  and  provides  several  alternative  ap¬ 
proaches  to  using  the  program.  Descriptions  of  the  Student 
and  Instructor  Manuals  are  presented  in  the  third  section  of 
this  report. 

In  the  Fall  of  1981,  a  draft  of  the  Student  Manual  was 
evaluated  by  eleven  Army  ROTC  detachments,  and  in  the  Winter 
of  1982,  a  second  draft  of  the  Student  Manual  and  a  draft  of 
the  Instructor  Manual  were  used  on  a  trial  basis  at  seven 
detachments.  Instructors  and  cadets  evaluated  each  section 
of  the  two  manuals.  The  sample,  procedures,  and  results  of 
these  evaluations  are  described  in  the  fourth  section  of 
this  report. 

A  full-scale  implementation  of  the  program  occurred 
during  the  1982-1983  academic  year.  Student  and  Instructor 
manuals  were  made  available  to  detachments  in  all  four  ROTC 
regions  for  use  during  the  academic  year.  In  May  of  1983, 
the  Office  of  the  Deputy  Chief  of  Staff  for  ROTC  requested 
that  all  ROTC  detachments  complete  evaluation  questionnaires 
regarding  the  efficacy  of  the  program.  A  total  of  340  de¬ 
tachments  responded  to  the  survey.  The  results  of  this 
evaluation  are  presented  in  the  fourth  section. 

The  fifth  section  of  this  report  presents  recommenda¬ 
tions  for  final  revisions  of  both  the  Student  Manual  and  the 
Instructor  Manual  and  a  discussion  of  the  factors  that  af¬ 
fect  the  teaching  of  leadership  in  the  ROTC  setting. 


IDENTIFYING  PLATOON  LEADERSHIP  COMPETENCIES 


The  first  step  in  the  present  effort  was  to  identify 
those  competencies  which  are  critical  for  effective  platoon 
leadership.  In  addition  to  a  review  of  past  research,  this 
objective  was  accomplished  through  interviews  with  Army  per¬ 
sonnel  . 

During  the  period  from  1979-1981,  a  research  team  from 
Virginia  Polytechnic  Institute  and  State  University  (Sgro, 
Pence,  and  Orban,  1979)  interviewed  over  1,000  Army  person¬ 
nel.  These  interviews  provided  a  thorough  understanding  of 
the  operational  setting  of  the  platoon  and  the  problems  ex¬ 
perienced  by  platoon  leaders.  Interviews  were  conducted  with 
platoon  leaders,  captains,  majors,  lieutenant  colonels,  co¬ 
lonels,  and  generals.  Information  was  also  obtained  in  in¬ 
terviews  with  NCOS  and  enlisted  personnel. 

The  majority  of  the  interviews  were  conducted  with  pla¬ 
toon  and  company  level  personnel  at  Fts.  Bragg,  Bliss, 
Campbell,  Benning,  Ord,  Sill,  Stewart,  and  Carson.  The  in¬ 
terview  began  with  the  question,  "If  you  could  give  advice 
to  an  Army  ROTC  cadet  who  is  about  to  become  a  platoon  lead¬ 
er,  what  would  you  tell  him?".  Additional  questions  which 
were  presented  to  platoon  leaders  and  platoon  sergeants  are 
listed  in  Appendix  D. 

The  information  which  was  obtained  in  the  interviews 
provided  an  understanding  of  the  spectra  of  problems  that 
occur  in  platoon  leadership.  Some  of  the  major  problems 
identified  in  the  interviews  were:  (1)  platoon  leaders  had 
difficulty  in  forming  and  maintaining  working  relationships 
with  NCOs;  (2)  platoon  leaders  were  not  able  to  interact  ef¬ 
fectively  with  the  enlisted  soldiers  in  the  platoon;  (3) 
platoon  leaders  were  not  able  to  maintain  discipline  in  the 
platoon;  (4)  platoon  leaders  were  unable  to  counsel  subordi¬ 
nates  about  performance,  personal,  and  discipline  problems; 
(5)  platoon  leaders  had  unrealistic  expectations  about  their 
jobs  and  their  subordinates;  (6)  platoon  leaders  were  unable 
to  communicate  effectively  with  subordinates  and  superiors; 
and  (7)  platoon  leaders  were  unable  to  fulfill  adequately 
their  company  level  additional  duties  and  their  platoon  res¬ 
ponsibilities.  A  complete  listing  of  the  problem  areas  of 
platoon  leadership  are  presented  in  Appendix  E. 

Based  on  the  information  obtained  in  the  interviews  and 
the  review  of  the  literature  on  leadership  competencies,  six 


competency  dimensions  were  identified  as  important  for 
effective  platoon  leadership.  These  leadership  competency 
dimensions  are:  (1)  technical  expertise;  (2)  communication; 
(3)  human  relations;  (4)  understanding  power  and  influence; 
(5)  understanding  organizational  structures;  and  (6)  manage¬ 
ment.  There  is  a  high  level  of  correspondence  between 
these  leadership  competencies  and  the  dimensions  delineated 
in  past  research  (e.g..  Appendices  A,  B,  and  C). 

While  development  of  technical  expertise  is  recognized 
as  a  critical  competency  dimension,  development  of  technical 
skills  will  occur  in  other  ROTC  and  OBC  courses  and  was  not 
included  as  part  of  the  content  in  the  current  training  pro¬ 
gram.  Table  1  presents  a  brief  description  of  each  of  the  5 
competency  dimensions  included  in  the  ROTC  leadership  train¬ 
ing  program. 


TABLE  1 

Competencies  Which  Are  Critical  for  Effective  Platoon 

Leadership 


Communication;  The  ability  to  transmit  and  receive 
information  accurately,  both  in  a  written  and  oral 
form. 

Human  Relations ;  A  set  of  interrelated  skills  that 
define  an  individual's  ability  to  interact  effective¬ 
ly  with  others.  They  are  critical  for; 

a)  Counseling 

b)  Developing  cohesion 

c)  Solving  conflicts 

d)  Meeting  the  needs  of  subordinates  while  simultane¬ 
ously  accomplishing  the  goals  of  the  organization 

Power  and  Influence;  The  understanding  of  factors 
which  determine  organizational  power  and  the  ability 
to  influence  subordinates  appropriately. 

Organization  Structures:  The  understanding  of  how 
organizational  structures  influence  behavior  and  the 
ability  to  accomplish  unit  missions  within  the  con¬ 
text  of  existing  organizational  structures. 

Management :  The  ability  to  solve  problems,  make  de¬ 
cisions,  plan  and  organize,  effectively  delegate  to 
subordinates,  and  use  systems  of  control. 


STRATEGIES  OF  LEADERSHIP  TRAINING 


A  review  of  the  training  literature  revealed  four  major 
methods  which  have  been  used  for  leadership  training.  These 
are:  lecture,  case  study,  role-playing,  and  simulations. 
The  next  step  in  the  present  effort  was  to  determine  which 
of  these  training  strategies  could  be  used  to  develop  ca¬ 
dets'  leadership  skills  effectively  in  each  of  the  competen¬ 
cy  dimensions  listed  in  Table  1. 

A  number  of  previous  studies  have  compared  the  relative 
strengths  and  weaknesses  of  these  training  methods  for  ac¬ 
hieving  different  developmental  objectives  (Carroll,  Paine, 
&  Ivancevich,  1972;  McGehee  &  Thayer,  1961;  Olivas  &  News- 
trom,  1980)  The  results  of  these  and  other  studies  and  their 
relevance  to  the  present  effort  are  summarized  below. 


LECTURE 


With  the  lecture  technique,  the  instructor  presents  a 
series  of  facts,  principles,  concepts,  etc.,  to  the  trai¬ 
nees.  The  trainee's  role  in  the  lecture  is  to  sit  passively 
and  acquire  information. 

The  lecture  technique  is  very  useful  when  communicating 
factual  information.  It  has  been  used  successfully  to:  (1) 
orient  trainees  to  course  policies,  rules,  and  regulations; 
(2)  present  basic  material  which  will  provide  a  common  back¬ 
ground  for  subsequent  activities;  (3)  set  the  stage  for  a 
demonstration,  illustration,  or  discussion;  and  (4)  review, 
clarify,  or  summarize  material  (Tracy,  1971). 

Used  alone,  the  lecture  'technique  is  not  an  effective 
leadership  training  strategy.  Little  evidence  exists  that 
lectures  will  change  attitudes  or  develop  skills  (Olmstead, 
1980).  While  the  lecture  method  may  be  used  effectively  for 
simple  information  transmission,  it  is  not  effective  in  mo¬ 
difying  leadership  behavior  unless  it  is  supplemented  by 
other  training  techniques  (Newstrom,  1980).  Thus,  a  perfor¬ 
mance-based  training  program  such  as  that  developed  in  the 
current  effort  must  incorporate  additional  training  techni¬ 
ques. 
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CASE  STUDY  METHOD 

In  the  case  study  method,  trainees  are  presented  a  con¬ 
crete  and  realistic  problem  situation.  The  trainees  analyze 
and  discuss  the  dynamics  of  the  situation.  The  instructor's 
role  is  to  moderate  the  class  discussion  and  pose  questions 
which  prompt  analytical  thinking. 

The  Harvard  method,  the  incident-process  method  (Pigors 
&  Pigors,  1954;  1961),  and  the  abbreviated  case  (Nicholson, 
1956)  are  three  types  of  case  study  strategies  that  have 
been  used  in  leadership  training.  In  the  Harvard  method,  an 
issue  which  has  been  encountered  by  a  leader  is  presented  to 
the  trainees.  Surrounding  facts,  opinions,  and  prejudices 
are  also  included.  The  case  is  analyzed  and  the  effective¬ 
ness  of  the  leader's  response  is  discussed. 

The  incident-process  method  uses  briefer  cases  than  the 
Harvard  method.  Furthermore,  trainees  are  required  to  make  a 
decision  about  how  they  would  respond  to  the  situation  pre¬ 
sented  in  the  case.  Their  decisions  are  presented  in  class 
and  debated  with  pressure  toward  arriving  at  a  common  con¬ 
clusion. 

The  abbreviated  case  is  shortest  of  the  three  methods. 
Trainees  rarely  have  to  prepare  more  than  15  minutes  for  the 
case  (Nicholson,  1976).  During  class,  the  trainees  discuss 
and  evaluate  the  actions  of  the  leader. 

Maier,  Solem,  and  Maier  (1957)  summarize  the  advantages 
of  the  case  study. 


1.  It  discourages  trainees  from  making  snap  judgments 
about  people  and  behavior. 

2.  It  discourages  believing  in,  or  looking  for,  the  "one 
correct"  answer. 

3.  It  illustrates  how  the  same  set  of  events  can  be  per¬ 
ceived  differently  by  different  people. 

4.  It  trains  one  to  discuss  with  others,  and  experience 
the  broadening  value  of  interacting  with  one's 
equals. 

5.  It  keeps  the  thinking  in  a  practical  setting,  so  that 
such  considerations  as  costs,  convenience,  deadlines, 
attitudes  of  top  management,  and  the  morale  of  other 
persons  involved  prevent  solutions  from  taking  on  an 
idealistic  character  (p.  164). 
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The  case  study  method  would  seem  appropriate  for  devel¬ 
oping  cadets'  understanding  of  the  many  variables  that  af¬ 
fect  platoon  leadership.  By  presenting  cadets  with  case 
studies  that  describe  the  experiences  of  many  platoon  lead¬ 
ers,  it  would  be  possible  to  construct  a  synthetic  experi¬ 
ence  of  a  platoon  leader's  job.  This  synthetic  job  experi¬ 
ence  would  allow  cadets  to  profit  from  the  experiences  of 
other  officers. 

In  addition,  the  synthetic  job  experience  would  develop 
realistic  expectations  concerning  the  position  of  platoon 
leader.  Unrealistic  expectations  by  newly  commissioned  of¬ 
ficers  has  been  cited  as  one  of  the  major  problems  with  pre¬ 
commissioning  training  (Wellins,  Rumsey,  &  Gilbert,  1980). 

The  case  study  approach,  however,  would  not  provide  ca¬ 
dets  with  the  opportunity  to  practice  and  develop  the  beha¬ 
vioral  skills  required  for  effective  platoon  leadership. 
For  this  reason,  the  case  study  approach  can  not  serve  as 
the  sole  training  method  for  an  effective  Army  ROTC  leader¬ 
ship  training  program. 


EXPERIENTIAL  METHODS 

The  development  of  experiential  training  methods  re¬ 
sulted  from  the  recognition  that  effective  training  requires 
more  than  the  acquisition  of  cognitive  information  (Zenger, 
1980).  These  methods  are  based  on  the  rationale  that  the  ob¬ 
jective  of  most  training  is  not  solely  to  transmit  informa¬ 
tion,  but  rather  to  provide  trainees  with  the  skills  that 
are  necessary  for  assessing  and  responding  to  job  situa¬ 
tions. 

Two  of  the  most  common  experiential  training  methods, 
role-playing  and  simulations,  are  discussed  below. 


Role-Playing 

In  role-playing,  participants  are  assigned  roles  and 
required  to  "act  out"  a  solution  to  a  problem.  Individuals 
who  are  not  involved  in  the  role-playing  serve  as  observers 
and  provide  feedback  to  the  role  incumbents.  Following  the 
completion  of  the  role-playing  exercise,  the  actors  and  ob¬ 
servers  analyze  the  responses  that  occurred  and  consider  al¬ 
ternative  approaches  which  could  have  been  used  to  solve  the 
problem. 


Three  aspects  are  critical  for  effective  role-playing. 
First,  the  instructor  must  create  an  atmosphere  that  will 


allow  the  participants  to  respond  in  an  uninhibited  manner. 
Second,  observers  must  provide  constructive  feedback  to  the 
role  incumbents.  Third,  the  instructor  must  involve  the  ac¬ 
tors  and  observers  in  a  discussion  of  the  role-playing  exer¬ 
cise. 


Role-playing  provides  trainees  the  opportunity  to  de¬ 
velop  skills.  The  actors  in  the  role-playing  learn  by  doing 
and  receiving  feedback  about  their  performance.  The  obser¬ 
vers,  on  the  other  hand,  learn  through  observing  others 
(Shaw,  1967). 


Simulations 


In  simulations,  the  training  environment  replicates  the 
work  environment  as  closely  as  possible  on  those  dimensions 
that  affect  job  performance.  The  trainees  are  able  to  ex¬ 
perience  those  variables  that  are  operative  in  the  actual 
work  setting  and  develop  skills  which  are  needed  for  effec¬ 
tive  job  performance. 

Within  the  area  of  leadership,  simulation  exercises 
have  been  used  for  both  personnel  selection  and  development. 
Assessment  centers  represent  one  example  of  the  application 
of  simulation  methodology  in  leadership  and  management.  In 
the  assessment  center  methodology,  applicants  perform  exer¬ 
cises  that  simulate  critical  job  tasks.  Multiple  assessors 
observe  each  participant's  performance  and  make  evaluations 
about  his  or  her  potential.  On  this  basis,  judgments  are 
made  on  the  suitability  of  personnel  for  comparable  jobs  in 
the  work  environment  and/or  feedback  is  given  to  the  indivi¬ 
duals  for  developmental  purposes. 

The  initial  application  of  the  assessment  center  occur¬ 
red  during  World  War  II.  The  German  Army  and  the  United 
States  Office  of  Strategic  Services  used  the  technique  to 
select  intelligence  officers.  The  first  industrial  assess¬ 
ment  center  was  developed  by  American  Telephone  and  Tele¬ 
graph  for  the  purpose  of  selecting  managerial  candidates  for 
promotion  (Bray,  Campbell,  &  Grant,  1974;  Bray  &  Grant, 
1966).  Since  then,  assessment  centers  have  been  used  by  num¬ 
erous  companies  throughout  the  United  States  (Byham,  1980). 

Although  assessment  centers  have  been  used  primarily  for 
personnel  selection,  more  recent  applications  of  the  techni¬ 
que  have  focused  on  management  development  (Byham,  1980; 
Hart  &  Thompson,  1979;  Nichols  &  Hudson,  1981).  The  Army  Re¬ 
search  Institute  for  the  Behavioral  and  Social  Sciences  re¬ 
cently  developed  an  assessment  center  (Rogers,  et.  al,  1982) 
for  assessing  leadership  potential  in  Army  ROTC  cadets. 
Other  management  development  simulations  have  been  con- 
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structed  primarily  for  training  purposes  (e.g.,  Center  for 
Creative  Leadership's  Looking  Glass  Simulation). 

By  performing  exercises  that  simulate  the  operational 
setting  of  a  platoon,  cadets  would  have  the  opportunity  to 
acquire  "hands-on”  leadership  experiences.  These  experienc¬ 
es  would  help  cadets  to  (from  Parry,  1980): 


1.  Gain  insight  into  their  own  behavior 

2.  Gain  sensitivity  to  the  perception  of  others 

3.  Sharpen  analytical,  decision  making,  problem-solving, 
and  goal  setting  skills 

4.  Develop  skills  in  dealing  effectively  with  others 

5.  Develop  skills  in  risk  taking  and  conflict  management 


An  example  of  the  "hands-on"  approach  is  the  Army  ROTC 
Management  Simulation  Program.  This  training  program  uses 
simulation  methodology  to  develop  cadets'  management  skills. 
It  provides  instruction  and  simulations  in  the  management 
areas  of  problem  analysis  and  decision-making,  planning  and 
organizing,  and  delegation  and  control.  Instructors'  and  ca¬ 
dets'  reactions  to  this  training  strategy  have  been  very  po¬ 
sitive  (Dypra,  Byham,  Castelnovo,  &  Rumsey,  1976). 


U.S.  ARMY  ROTC  LEADERSHIP  DEVELOPMENT:  A  PERFORMANCE -BASED 
PROGRAM 

The  leadership  training  program  which  was  developed  in 
the  present  effort,  U.S.  Army  ROTC  Leadership  Development:  A 
Performance-Based  Program,  uses  a  variety  of  training  meth¬ 
ods.  The  first  component  of  the  program  uses  lecture  and 
case  study  techniques  to  provide  cadets  with  an  understand¬ 
ing  of  the  multitude  of  variables  that  occur  in  the  platoon 
setting.  By  systematically  presenting  leadership  experiences 
of  Army  officers  in  an  organized  set  of  case  studies,  the 
program  allows  cadets  to  "experience"  the  "life"  of  a  pla¬ 
toon  leader.  In  this  manner,  cadets  are  provided  with  the 
opportunity  to  learn  from  the  experiences  of  other  officers 
and  to  appreciate  the  importance  of  developing  leadership 
skills  and  understanding  leadership  principles. 

The  second  component  of  the  program  is  a  set  of  simula¬ 
tion  and  role-playing  exercises.  These  exercises  provide 
cadets  with  "hands-on"  experiences  that  are  essential  for 
the  development  of  leadership  skills. 


DESCRIPTION  OF  PROGRAM 


U.S.  Army  ROTC  Leadership  Development:  A  Performance- 
Based  Program  involves  two  documents:  a  Student  Manual  and 
an  Instructor  Manual. 

The  Student  Manual  is  divided  into  three  parts.  The 
first  part,  "The  Descriptive  Model  of  Platoon  Leadership", 
is  a  presentation  of  the  platoon  leadership  experience.  The 
second  part,  "The  Principles  of  Leadership",  discusses  those 
theories  which  are  important  for  effective  platoon  leader¬ 
ship.  The  third  part  of  the  Student  Manual,  "The  Skills  and 
Exercises",  provides  instruction  and  exercises  in  those 
skill  domains  which  are  critical  for  effective  platoon  lead¬ 
ership. 

The  Instructor  Manual  coordinates  the  use  of  the  Stu¬ 
dent  Manual.  It  provides  guidance  for  presenting  and  dis¬ 
cussing  material  in  the  Student  Manual. 

A  description  of  each  part  of  U.S.  Army  ROTC  Leadership 
Development:  A  Performance-Based  Program  follows. 


THE  DESCRIPTIVE  MODEL  OF  PLATOON  LEADERSHIP 

This  part  of  the  Student  Manual  provides  cadets  with  a 
synthetic  experience  of  platoon  leadership.  It  describes 
the  normal  progression  of  events  that  occur  when  a  new  pla¬ 
toon  leader  reports  to  a  post.  It  presents  a  description 
of:  in-processing;  a  platoon  leader's  first  meeting  with 
the  company  commander;  a  platoon  leader's  first  meeting  with 
the  platoon  sergeant;  and  a  platoon  leader's  first  meeting 
with  the  platoon.  Furthermore,  the  tasks  that  a  second 
lieutenant  performs  while  leading  the  platoon  are  described. 
These  include:  training;  counseling;  managing  equipment  and 
supplies;  and  performing  company  and  battalion  level  duties. 

"The  Descriptive  Model  of  Platoon  Leadership"  contains 
numerous  case  studies  that  were  provided  during  interviews 
with  platoon  leaders  in  different  branches  of  the  Army.  The 
case  studies  illustrate  the  platoon  leader's  role  in  leading 
a  platoon  and  reinforce  the  principles  that  are  discussed  in 
the  text.  Furthermore,  they  aid  the  cadet  by  providing  an 
understanding  of  the  many  variables  that  exist  within  a  com¬ 
pany  and  platoon. 


The  tasks  that  are  presented  in  "The  Descriptive  Model 
of  Platoon  Leadership"  were  reviewed  for  accuracy  and  com¬ 
pleteness  by  numerous  Army  personnel.  It  was  their  general 
opinion  that  the  tasks  which  were  included  in  the  model  suf¬ 
ficiently  represented  the  critical  aspects  of  platoon  lead¬ 
ership.  Table  2  presents  an  overview  of  the  material  that 
is  presented  in  "The  Descriptive  Model  of  Platoon  Leader- 


TABLE  2 


Overview  of  "The  Descriptive  Model  of  Platoon  Leadership" 

1.  Entering  the  Platoon 

a)  In-processing 

b)  Meeting  the  company  commander 

Case  1:  Dialogue  of  first  meeting  between  company 
commander  and  platoon  leader 

c)  Meeting  the  platoon  sergeant 

Case  2:  Dialogue  of  first  meeting  between 

platoon  leader  and  platoon  sergeant 

d)  Meeting  the  platoon 

Case  3:  Dialogue  of  first  meeting  between 
platoon  leader  and  platoon 

2.  Description  of  the  Company  Environment 

a)  Officers 

Case  4:  Other  platoon  leaders 

b)  NCOs 

c)  Soldiers 

d)  Cultural  differences 

e)  Leadership  and  the  inexperienced  platoon  leader 

(1)  Case  5:  Assistance  from  the  platoon  sergeant 

(2)  Case  6:  Failure  to  obtain  assistance  from  NCOs 

3 .  Training 

a)  Training  schedules 

Training  Case  1:  Platoon  training  needs 

b)  Collective  versus  individual  training 

Training  Case  2 :  An  ARTEP 

c)  Planning,  preparing,  and  conducting  training 

(1)  Training  Case  3:  Consequences  of  poor  planning 
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TABLE  2  (cont'd) 


(2)  Training  Case  4:  Planning  training  support 

(3)  Training  Case  5:  Winter  training  at  Camp  Hill 

(4)  Training  Case  6:  NBC  training 


4.  Counseling 


a)  Performance  counseling 


(1)  Counseling  Case  1: 

(2)  Counseling  Case  2: 

(3)  Counseling  Case  3: 

(4)  Counseling  Case  4: 

(5)  Counseling  Case  5: 


"On-the-spot"  corrections 
Counseling  a  section  chief 
A  poor  performing  squad  leader 
A  poor  performing  platoon  sergeant 
A  poor  performing  motor  sergeant 


b)  Personal  counseling 

(1)  Counseling  Case  6: 

(2)  Counseling  Case  7: 

(3)  Counseling  Case  8: 

(4)  Counseling  Case  9: 

(5)  Counseling  Case  10 

(6)  Counseling  Case  11 

(7)  Counseling  Case  12 

(8)  Counseling  Case  13 

c)  Discipline  counseling 


Use  of  the  chain-of-command 
Marital  problems 
A  voodoo  hex 
A  family  fight 
:  Oversea  marriages 
:  Use  of  referral  services 
:  Pregnancy 
:  Drug  abuse 


(1)  Counseling  Case  14: 

(2)  Counseling  Case  15: 

(3)  Counseling  Case  16: 

(4)  Counseling  Case  17: 

(5)  Counseling  Case  18: 

(6)  Counseling  Case  19: 


Pawning  a  stereo 
An  AWOL  NCO 

Insubordinate  behavior  from 
a  Spec  4 

Insubordinate  behavior  during  FTX 
Time  off  and  a  platoon  sergeant 
Insubordination  from  an  NCO 


5.  Managing  Equipment  and  Supplies 


(1)  Equipment  Case  1:  Accountability  and  platoon  leadership 

(2)  Equipment  Case  2:  Accountability  and  additional  duties 


6.  Additional  Duties 


a)  Company  offices 


(1)  Additional  Duties  Case  1: 

(2)  Additional  Duties  Case  2: 

(3)  Additional  Duties  Case  3: 


Supply  officer 
Motor  officer 
The  motor  sergeant 


b)  Surveys 

c)  Battalion  level  duties 

Additional  Duties  Case  4:  Running  a  FORSCOM 

rifle  match 


THE  PRINCIPLES  OF  LEADERSHIP 


The  theories  which  are  presented  in  this  part  of  the 
Student  Manual  were  selected  because  of  their  relevance  to 
platoon  leadership.  The  authors  reviewed  over  2500  leader¬ 
ship  articles  and  selected  the  following  theories:  McGre¬ 
gor's  Theory-X  and  Theory-Y;  Managerial  Grid;  Fiedler's  Con¬ 
tingency  Model;  Four-Factor  Theory;  Vertical  Dyad  Linkage 
Model;  Vroom' s  Model  of  Decision-Making;  McClelland's  Need 
for  Power  and  Leadership;  Social  Exchange  Approach  to  Lead¬ 
ership;  French  and  Raven's  Bases  of  Power;  Path-Goal  Theory; 
and  Life-Cycle  (Situational)  Theory. 

The  presentation  of  the  leadership  theories  is  organ¬ 
ized  around  critical  areas  of  platoon  leadership.  These  ar¬ 
eas  include:  (1)  relationships  with  NCOs;  (2)  decision-mak¬ 
ing;  (3)  use  of  power;  (4)  subordinate  motivation;  and  (5) 
developing  the  platoon.  Within  each  area,  the  relevant 
aspects  of  the  theories  are  integrated  so  that  the  cadet  is 
able  to  appreciate  the  relationship  between  tneory  and  prac¬ 
tice  . 


"The  Principles  of  Leadership"  section  was  reviewed  by 
military  and  civilian  experts  in  the  area  of  leadership. 
The  comments  of  these  individuals  were  used  to  make  revi¬ 
sions  and  to  insure  that  each  theory  was  accurately  por¬ 
trayed. 


THE  SKILLS  AND  EXERCISES 


This  part  of  the  Student  Manual  provides  instruction 
and  exercises  in  the  following  areas:  communication;  human 
relations;  power  and  influence;  organizational  structures; 
and  management.  For  each  competency  dimension,  the  Student 
Manual  contains  a  skill  section  and  two  or  three  exercises. 
Table  3  provides  an  overview  of  "The  Skills  and  Exercises". 

All  of  the  exercises  are  experientially  based.  Exer¬ 
cises  1,  2,  3,  4,  and  8  use  the  role-playing  method.  In 
these  exercises,  cadets  assume  the  role  of  a  newly  commis¬ 
sioned  second  lieutenant  and  perform  tasks  which  are  impor¬ 
tant  for  effective  platoon  leadership.  These  tasks  require 
that  cadets  use  communication,  human  relations,  power  and 
influence,  organizational,  and  management  skills.  For  exam¬ 
ple,  in  Exercise  4,  cadets  assume  the  role  of  Lt.  Jones  and 
are  required  to  counsel  a  soldier  about  a  disciplinary  prob- 


Exercises  5,  6,  7,  9,  10,  and  11  are  simulations.  In 
these  exercises,  cadets  are  presented  with  a  realistic  prob¬ 
lem  situation  which  could  occur  in  the  platoon.  Cadets  must 
analyze  and  respond  to  each  problem.  For  example.  Exercise 
5  necessitates  the  development  of  a  plan  to  prevent  the 
reoccurrence  of  a  racially  caused  fight  in  the  platoon. 

"The  Skills  and  Exercises"  section  was  developed  in 
close  association  with  instructors  from  a  variety  of  Army 
ROTC  settings.  These  officers  reviewed  each  skill  section 
and  related  exercises  and  suggested  changes  to  improve  the 
classroom  effectiveness  of  the  material. 


TABLE  3 


Overview  of  the  Skills  and  Exercises 


1.  Communication 

a)  Communication  skills  section 

(1)  Listening 

(2)  Speaking 

(3)  Writing 

b)  Communication  exercises 

(1)  Exercise  1:  Initial  meeting  with  the  company  commander 

(2)  Exercise  2:  Initial  meeting  with  the  platoon  sergeant 

(3)  Exercise  3:  Three  channels  of  communication 

2.  Human  Relations 

a)  Human  relations  skill  section 

(1)  Cultural  biases 

(2)  Performance,  personal,  and  discipline  counseling 

b)  Human  relations  exercises 

(1)  Exercise  4:  Performance  versus  personal  counseling 

(2)  Exercise  5:  Cultural  biases  and  stereotypes 

3 .  Organizational  Structures 

a)  Organizational  structures  skill  section 

(1)  Formal  organizational  structures 

(2)  Informal  organizational  procedures 

b)  Organizational  structures  exercises 

(1)  Exercise  6:  Using  organizational  structures  in  the 

platoon,  company,  and  battalion. 

(2)  Exercise  7:  Identifying  informal  communication  channels 

4.  Power  and  Influence 

a)  Power  and  influence  skill  section 

(1)  Bases  of  power  in  the  U.S.  Army 

(2}  Power  possessed  by  newly  commissioned  lieutenant 

(3)  Expanding  bases  of  power 

(4)  Conflicts  with  informal  leaders 
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TABLE  3  (cont'd) 


b)  Power  and  influence  exercises 

(1)  Exercise  8:  Use  of  different  bases  of  power 

(2)  Exercise  9:  Power  and  influence  on 

group  decision-making 


5.  Management 

a)  Management  science  skill  section 

(1)  Problem  analysis  and  decision-making 

(2)  Planning  and  organizing 

(3)  Delegation  and  control 

b)  Management  science  exercises 

(1)  Exercise  10:  Decision-making  and  conflicting  demands 

(2)  Exercise  11:  A  lieutenant's  "In-Basket" 


INSTRUCTOR  MANUAL 


To  ensure  that  the  Instructor  Manual  would  be  useful  to 
ROTC  instructors,  the  first  step  in  its  development  was  a 
solicitation  of  suggestions  from  those  individuals  who  were 
actively  involved  in  the  ROTC  setting.  Thus,  instructors  at 
eleven  ARMY  ROTC  detachments  and  officers  at  TRADOC  Head¬ 
quarters  provided  input  concerning  the  format  and  content 
that  should  be  included. 

The  Instructor  Manual  is  divided  into  eleven  lessons. 
The  first  six  lessons  contain  material  that  pertains  to  top¬ 
ics  within  the  section  of  the  Student  Manual  titled:  "The 
Descriptive  Model  of  Platoon  Leadership."  A  brief  descrip¬ 
tion  of  the  first  six  lessons  is  presented  in  Table  4. 

The  final  five  lessons  in  the  Instructor  Manual  are  organ¬ 
ized  around  the  competency  areas  described  earlier.  Table  5 
presents  an  overview  of  these  lessons. 

Each  of  the  eleven  lessons  begins  with  a  brief  lesson 
plan.  A  sample  of  a  lesson  plan  is  shown  in  Table  6.  Each 
lesson  plan  contains  the  following  topics:  (1)  lesson  ob¬ 
jectives;  (2)  an  outline  of  the  lesson  content  areas;  (3) 
reference  to  the  pages  of  the  Student  Manual  that  contain 
related  theories,  skill  sections,  and  exercises;  (4)  refer¬ 
ences  to  supplementary  exercises  contained  in  other  training 
programs  such  as  the  leadership  assessment  program  (Rogers, 
et.  al,  1982)  and  (5)  recommended  time  requirements  for  a 
15- ,  30- ,  and  45-hour  course. 

Each  of  these  topics  is  discussed  in  full  detail  within 
each  lesson.  For  example,  detailed  instructions  for  con¬ 
ducting  and  evaluating  each  exercise  are  provided.  Also  in¬ 
cluded  in  each  lesson  (but  not  shown  in  Table  6)  are  key 
points,  class  discussion  questions,  and  assignments. 


This  lesson  presents  the  process  through  which  a 
lieutenant  enters  the  platoon.  Topics  of  discussion  in  this 
lesson  include:  in-processing,  meeting  the  company  comman¬ 
der,  meeting  the  platoon  sergeant,  and  meeting  the  platoon. 

Lesson  2:  The  Company  Environment 

This  lesson  describes  the  Army  environment  that  will  be 
awaiting  a  new  platoon  leader.  Topics  of  discussion  in  this 
lesson  include:  cultural  differences,  SOPs,  informal  rela¬ 
tionships,  and  the  role  of  NCOs. 

Lesson  3:  Organizational  Structures  and  Additional  Duties 

This  lesson  presents  a  description  of  the  personnel  at 
company  and  battalion  levels.  Furthermore,  the  additional 
duties  which  may  be  assigned  to  a  platoon  leader  are  dis¬ 
cussed. 

Lesson  4:  Training 

This  lesson  describes  a  platoon  leader's  role  in  train¬ 
ing.  Topics  of  discussion  in  this  lesson  include:  training 
schedules,  coordinating  resources,  planning  training,  and 
individual  and  collective  training. 

Lesson  5 :  Counseling 

This  lesson  presents  a  description  of  a  platoon  lead¬ 
er's  role  in  counseling.  Personal  counseling,  performance 
counseling,  and  discipline  counseling  are  discussed  in  this 
lesson. 


Equipment  and  Supplies 


Lesson  6: 


TABLE  S 


Overview  of  Lessons  7-11 


Lesson  Communication 

This  lesson  is  concerned  with  communication  and  its  im¬ 
portance  for  platoon  leadership.  Training  and  exercises  in 
the  techniques  of  communication  are  also  contained  in  this 
lesson. 

Lesson  8:  Human  Relations 

This  lesson  points  out  the  importance  of  human  rela¬ 
tions  skills  for  effective  platoon  leadership.  Training  and 
exercises  in  human  relations  are  provided.  Leadership  prin¬ 
ciples  that  are  important  for  human  relations  are  also  dis¬ 
cussed. 

Lesson  9:  Organizational  Structures 

This  lesson  presents  a  discussion  of  the  nature  of  or¬ 
ganizations.  Training  and  exercises  in  working  within  or¬ 
ganizations  are  included  in  this  lesson. 

Lesson  10:  Power  and  Influence 

This  lesson  presents  the  different  types  of  power  and 
influence  which  may  be  used  by  an  officer.  Instruction  and 
exercises  are  provided  in  the  use  of  power  and  influence. 
Insights  into  the  use  of  power  and  influence  are  also  gained 
by  examining  French  and  Raven's  (1962)  Bases  of  Social  Power 
and  McClelland's  (1975)  Theory  of  Power. 

Lesson  11:  Management  Skills 

This  lesson  is  divided  into  four  sections  on:  (1) 
problem  analysis  and  decision-making;  (2)  planning  and  or¬ 
ganizing;  (3)  delegation  and  control;  and  (4)  integration  of 
management  skills.  Relevant  theories  of  leadership  are  dis¬ 
cussed  within  each  of  these  sections.  Furthermore,  skill 
sections  and  exercises  are  provided  for  each  area. 


TABLE  6 


Sample  of  a  One-Page  Lesson  Plan 
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Lesson  8 

1.  OBJECTIVES: 

a)  For  cadets  to  develop  an  understanding  of  the 

communication  process. 

b)  For  cadets  to  improve  their  communication 

skills. 

2.  CONTENT  OF  LESSON  8: 

a)  Definition  of  communication 

b)  The  importance  of  communication  for  effective 

leadership 

c)  Communication  skills 

i)  Listening  skills 

ii)  Speaking  skills 

iii)  Writing  skills 

3.  MATERIALS  IN  THE  STUDENT  MANUAL: 


a)  Pages  158-164  (Communication  Skills) 

b)  Pages  165-182  (Communication  Exercises) 

4.  EXERCISES: 

a)  Exercise  1:  First  Meeting  with  Company  Comman¬ 

der 

b)  Exercise  2:  First  Meeting  with  Platoon  Sergeant 

c)  Exercise  3:  Three  Modes  of  Communication 

5.  SUPPLEMENTARY  EXERCISES: 

a)  One-Way.  Two-Way:  A  Communications  Experiment 

b)  Listening  Triads:  Building  Communication  Skills 

c)  Rumor  Clinic:  A  Communication  Experiment. 

6.  SUPPLEMENTARY  READINGS: 


a)  MQS-I: 

b)  MQS-I: 

c)  MQS-I: 

d)  MQS-I: 

e)  MQS-I: 


Draft  Military  Correspondence 
Write  an  "After  Action  Report'* 
Conduct  Briefings 

Write  an  I nformation/Decision  Paper 
Review  Military  Correspondence 


7.  RECOMMENDED  TIME  REQUIREMENTS: 


a)  15-hour  course:  2  hours 

b)  30-hour  course:  3  hours 

c)  45-hour  course:  5  hours 


FIELD  EVALUATIONS 


Three  field  evaluations  were  conducted  on  the  program. 
The  first  evaluation  was  a  field  review  of  the  Student  Manu¬ 
al  conducted  in  the  fall  of  1981.  The  second  evaluation  was 
a  pilot  field  testing  of  the  program  in  a  sample  of  Army 
ROTC  detachments  during  the  winter  and  spring  of  the  1981-82 
academic  year.  The  third  evaluation  was  conducted  over  the 
entire  1982-83  academic  year.  The  procedures  and  results  of 
these  evaluations  are  described  below. 


FIELD  REVIEW 
Sample  and  Procedure 

The  pilot  field  evaluation  that  was  conducted  during 
September-November  of  1981  involved  eleven  Army  ROTC  detach¬ 
ments.  Each  of  the  detachments  received  a  working  draft  of 
the  Student  Manual  and  were  asked  the  following  questions. 


1.  Is  the  material  in  the  package  authentic?  That  is, 
does  it  convey  an  appreciation  of  the  settings  that 
platoon  leaders  may  encounter? 


2.  Is  the  presentation  of  the  material  easy  to  under¬ 
stand?  Would  your  students  have  difficulty  compre¬ 
hending  the  material? 


3.  Are  there  any  parts  of  "The  Skills  and  Exercises" 
that  you  feel  may  be  difficult  to  use  in  the  class¬ 
room?  If  so,  how  might  they  be  changed? 


4.  Is  there  any  material  which  you  feel  should  be  delet¬ 
ed  or  added  to  the  manual? 


5.  Do  you  have  any  general  comments  that  you  might  ex¬ 
press  regarding  the  package  as  a  whole? 

Telephone  interviews  were  also  conducted  with  instruc¬ 
tors  at  the  test  detachments.  These  interviews  focused  on 
determining  general  reactions  to  the  Student  Manual. 


Results 


Instructors'  responses  to  the  five  questions  were  very 
positive.  In  general,  they  felt  that  the  Student  Manual  was 
well  written,  easy  to  understand,  and  presented  a  realistic 
picture  of  the  platoon  leader's  job.  The  instructors  further 
indicated  that  "The  Skills  and  Exercises"  would  be  effective 
in  the  classroom.  Some  of  the  instructors'  general  reac¬ 
tions  to  the  program  are  presented  in  Appendix  F. 


Revisions 


The  instructors  identified  several  minor  problem  areas 
in  the  Student  Manual  and  revisions  were  made  accordingly. 
Examples  of  recommended  changes  included:  (1)  removal  of 
profanity  from  the  case  studies;  (2)  deletion  of  three  case 
studies  that  failed  to  meet  the  criteria  of  authenticity  and 
relevance;  (3)  adding  a  discussion  to  the  section  on  "Un¬ 
derstanding  The  Organizational  Structure  of  The  Platoon, 
Company,  and  Battalion"  regarding  the  problems  that  are  en¬ 
countered  when  a  platoon  leader  attempts  to  use  informal 
procedures  rather  than  formal  procedures  to  accomplish  a 
task.  (4)  expanding  the  description  of  senior  NCOs  and  a 
platoon  leader's  role  in  managing  equipment  and  supplies; 
(5)  correction  of  the  numbering  and  lettering  of  companies 
and  platoons. 


PILOT  FIELD  EVALUATION 
Sample  and  Procedure 

The  second  evaluation  was  conducted  during  January- June 
of  1982.  During  this  time  period,  the  revised  Student  Manu¬ 
al  and  the  Instructor  Manual  were  sent  to  16  detachments. 
These  detachments  were  selected  from  all  four  Army  ROTC  Re¬ 
gions.  As  compared  to  the  first  evaluation  which  sampled 
only  instructors,  the  second  evaluation  also  elicited  inputs 
from  cadets. 

Due  to  a  delay  in  printing  and  distributing  the  Student 
and  Instructor  Manuals,  only  7  of  the  16  detachments  were 
able  to  implement  the  program.  Useable  data  were  received 
from  all  seven.  Additional  inputs  were  gathered  by  conduct¬ 
ing  telephone  interviews  with  all  participating  Army  ROTC 
instructors  and  with  a  random  sample  of  cadets. 


Cadet  Questionnaire 


The  cadet  questionnaire  is  presented  in  Appendix  G.  In 
this  questionnaire,  cadets  were  asked  to  evaluate  all  sec¬ 
tions  of  the  Student  Manual  on  four  dimensions  using  five- 
point  Likert  scales.  A  description  of  these  dimensions  is 
presented  below: 


Dimension  1:  Clarity  of  Language 

This  dimension  refers  to  the  degree  to  which  each  sec¬ 


tion  was  written  in  clear,  unambiguous,  and  comprehensible 
language . 


Dimension  2:  Clarity  of  Content 

This  dimension  refers  to  the  extent  to  which  the  sec¬ 
tion  was  presented  in  a  clear,  logical,  and  concise  manner. 

Dimension  3:  Interest  Level  of  Material 

This  dimension  refers  to  the  extent  to  which  the  sec¬ 
tion  was  interesting  and  exciting. 

Dimension  4:  Utility  of  Material 

This  dimension  refers  to  the  extent  to  which  the  sec¬ 
tion  was  perceived  as  useful. 

Additional  questions  requested  that  cadets:  (1)  com¬ 
pare  the  Student  Manual  to  other  textbooks/manuals  that  they 
have  used;  (2)  make  general  comments  about  the  course;  and 
(3)  make  any  suggestions  which  would  improve  the  Student  Ma¬ 
nual. 


Instructor  Questionnaire 


The  instructor  questionnaire  is  presented  in  Appendix 
H.  In  this  questionnaire,  instructors  were  asked  to  rate 
"The  Descriptive  Model  of  Platoon  Leadership"  on  the  follow¬ 
ing  three  dimensions  using  five-point  Likert  scales.  The  di¬ 
mensions  are  as  follows: 


Dimension  1:  Clarity  of  Language 

This  dimension  refers  to  the  extent  to  which  the  sec¬ 
tion  was  written  in  clear,  comprehensible,  and  unambiguous 
language. 

Dimension  2:  Clarity  of  Content 

This  dimension  refers  to  the  extent  to  which  the  sec¬ 
tion  was  presented  in  a  clear,  logical,  and  concise  manner. 


Dimension  3:  Repre sent a t i vene s s  of  Content 

This  dimension  refers  to  the  extent  to  which  the  mater¬ 
ial  portrayed  an  accurate  picture  of  a  platoon  leader's  job. 
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Instructors  were  asked  to  evaluate  each  exercise  on  the 
following  four  dimensions  using  five-point  Likert  scales: 

Dimension  1:  Administrative  Complexity 

This  dimension  refers  to  the  extent  to  which  the  exer¬ 
cise  was  easy  to  administer. 


Dimension  2:  Cadet  Participation 

This  dimension  refers  to  the  extent  to  which  cadets  be¬ 
came  involved  in  the  exercise. 


Dimension  3:  Realism 

This  dimension  refers  to  the  extent  to  which  the  situa¬ 
tion  in  the  exercise  was  realistic  in  terms  of  content  and 
complexity. 

Dimension  4:  Utility 

This  dimension  refers  to  the  extent  to  which  the  exer¬ 
cise  is  useful. 

Questions  about  "The  Principles  of  Leadership"  and  the 
Instructor  Manual  were  also  included  in  the  instructor  ques¬ 
tionnaire.  Instructors  were  asked  to  rate:  (1)  the  extent 
to  which  the  leadership  theories  were  presented  in  a  clear 
and  understandable  form;  (2)  the  extent  to  which  the  leader¬ 
ship  theories  provided  insight  into  platoon  problems;  and 
(3)  the  extent  to  which  the  Instructor  Manual  assisted  in 
presenting  and  structuring  the  course. 

The  instructor  questionnaire  also  contained  open-ended 
questions.  These  questions  provided  instructors  with  the 
opportunity  to  suggest  changes  for  each  part  of  the  Student 
and  Instructor  Manuals. 


Results 

A  total  of  31  cadets  and  7  instructors  returned  com¬ 
pleted  questionnaires.  The  mean  rating  for  each  item  on  the 
cadet  questionnaire  is  presented  in  Appendix  I.  The  mean 
rating  for  each  item  on  the  instructor  questionnaire  is  pre¬ 
sented  in  Appendix  J. 

Cadets  rated  each  section  of  the  Student  Manual  as 
clear,  interesting,  and  useful.  They  felt  that  the  Student 
Manual  was  much  better  than  other  manuals/textbooks  that 
they  had  used  in  other  courses. 

Cadets'  comments  to  the  telephone  interviews  and  the 
open-ended  questions  indicated  that  they  were  very  positive 
about  the  program.  As  one  cadet  said,  "This  is  the  best 
course  that  I  have  ever  had."  Examples  of  other  cadets' 
comments  are  presented  in  Appendix  K. 


Instructors  also  rated  the  program  very  positively. 
They  rated  the  Student  and  Instructor  Manuals  as  very  accep¬ 
table  and  the  "The  Descriptive  Model  of  Platoon  Leadership" 
as  easy  to  understand  and  representative  of  a  platoon  lead¬ 
er's  job.  "The  Skills  and  Exercises"  were  rated  as  easy  to 
use,  very  realistic,  and  effective.  "The  Principles  of 
Leadership"  and  the  Instructor  Manual  also  received  very  fa¬ 
vorable  ratings. 

Instructors'  responses  to  the  open-ended  questions  and 
the  telephone  interviews  also  indicated  that  they  were  very 
satisfied  with  the  program.  As  one  instructor  stated,  "The 
program  is  just  what  we  need.  It  is  much  better  than  any¬ 
thing  else  that  we  have  ever  used  in  ROTC."  A  sample  of  the 
instructors'  comments  are  presented  in  Appendix  L. 

While  cadets'  and  instructors'  comments  and  ratings 
generally  supported  the  program,  several  minor  problem  areas 
were  identified  in  the  Student  and  Instructor  Manual.  These 
sections  received  low  ratings  and  negative  comments  from  in¬ 
structors  and  cadets.  First,  several  case  studies  in  "The 
Descriptive  Model  of  Platoon  Leadership"  were  slightly  con¬ 
fusing  because  cadets  did  not  have  a  thorough  enough  under¬ 
standing  of  the  personnel  within  the  company  and  battalion 
or  the  chain-of-command  concept.  Second,  more  information 
and  examples  were  needed  concerning  a  platoon  leader's  first 
meeting  with  the  platoon  and  his  role  in  managing  equipment 
and  supplies.  Third,  the  descriptions  of  attachment,  de¬ 
tachment,  and  the  supply  officer  were  overly  complex. 
Fourth,  the  instructions  and  objectives  of  Exercises  3,  5, 
and  6  were  slightly  confusing.  Fifth,  Lesson  6  in  the  In¬ 
structor  Manual  did  not  provide  adequate  assistance  in  pre¬ 
senting  and  discussing  a  platoon  leader's  role  in  managing 
equipment  and  supplies.  Sixth,  a  glossary  was  needed  in  the 
Student  Manual. 


Three  other  suggestions  for  improving  the  program  were 
received.  First,  several  instructors  suggested  that  video¬ 
tapes  should  be  added  to  the  program.  These  tapes  could 
provide  realistic  examples  of  the  topics  presented  in  the 
Student  Manual.  Second,  it  was  suggested  that  standardized, 
valid  testing  materials  should  be  added  to  the  program. 
Third,  some  instructors  commented  that  the  Instructor  Manual 
was  slightly  awkward  to  use.  They  stated  that  including  all 
exercise  material  in  the  Instructor  Manual  would  make  the 
program  easier  to  use. 
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Revisions 


A  number  of  revisions  to  the  Student  and  Instructor  Ma¬ 
nuals  were  made  in  response  to  the  comments  received  from 
instructors  and  cadets.  The  major  revisions  are  described 
in  full  detail  in  Appendix  M.  In  general,  if  a  recommenda¬ 
tion  involved  adding,  rewriting,  reorganizing,  or  deleting 
content  in  existing  sections  of  the  manuals,  the  revision 
was  made.  Those  changes  which  involved  development  of  new 
training  materials  such  as  video-tapes  or  a  standardized 
testing  package  could  not  be  accomplished  with  the  funds  or 
time  remaining  in  the  research  effort. 


EVALUATION  FOLLOWING  IMPLEMENTATION 
Sample  and  Procedure 

After  the  revisions  described  in  Appendix  M  were  made 
to  the  Student  and  Instructor  Manuals,  the  program  was  made 
available  for  use  by  all  Army  ROTC  units  during  the  1982-83 
academic  year.  As  noted  earlier,  all  Army  ROTC  detachments 
were  requested  to  complete  a  questionnaire  evaluating  the 
program. 

A  total  of  340  responses  to  the  evaluation  question¬ 
naire  were  received.  All  four  of  the  ROTC  regions  were 
represented  in  the  sample  with  128,  76,  76,  and  60  detach¬ 
ments  responding  from  Regions  I  through  IV,  respectively. 


Evaluation  Questionnaire 

The  Questionnaire  mailed  to  each  of  the  ROTC  detach¬ 
ments  contained  nine  items.  The  questions  pertained  to:  (1) 
the  total  number  of  classroom  hours  that  is  devoted  to 
teaching  leadership;  (2)  the  percentage  of  time  that  is 
spent  in  the  teaching  of  leadership  across  the  four  years  of 
ROTC;  (3)  the  section(s)  of  the  U.S.  Army  ROTC  Leadership 
Development :  A  Performance -Based  Program  that  were  used  dur¬ 
ing  the  academic  year;  (4)  the  classroom  materials  that  were 
used  in  addition  to  (or  in  lieu  of)  the  program;  (5)  changes 
that  the  instructor  would  like  to  see  in  either  the  Student 
or  Instructor  manuals;  (6)  what  additional  materials  are 
needed  to  make  the  program  more  effective;  and  (7)  three 
9-point  graphic  rating  scales  that  assessed  the  degree  to 
which  the  program:  (a)  was  easy  to  use;  (b)  generated  an  en¬ 
thusiastic  response  from  the  students;  and  (c)  was  effec- 


Results 


Use  of  the  Program 

Of  the  340  respondents,  56  did  not  use  any  part  of  the 
program,  102  used  sections  of  the  program,  181  used  the  en¬ 
tire  program,  and  one  respondent  returned  an  incomplete 
questionnaire.  Of  the  102  respondents  who  used  a  portion  of 
the  program,  the  breakdown  of  the  sections  used  are  present¬ 
ed  in  Table  7 


TABLE  7 

Sections  of  Program  Used  (other  than  complete  program) 


Number  of 

Respondents  Sections  of  Program 

21  Principles  of  Leadership  &  Instructor  Manual 
18  Principles  of  Leadership  &  Exercises  &  Instructor  Manual 
15  Principles  of  Leadership  &  Descriptive  Model  &  Instructor  Manual 

11  Principles  of  Leadership  &  Descriptive  Model  &  Exercises 

8  Principles  of  Leadership 

6  Principles  of  Leadership  &  Exercises 

5  Principles  of  Leadership  &  Descriptive  Model 
4  Descriptive  Model 
4  Exercises 
4  Instructor  Manual 
2  Descriptive  Model  &  Exercises 
2  Exercises  &  Instructor  Manual 
1  Descriptive  Model  &  Instructor  Manual 
1  Descriptive  Model  &  Exercises  &  Instructor  Manual 


In  general,  the  above  data  indicate  that  of  the  102 
respondents  who  adopted  only  a  portion  of  the  program,  82  % 
used  the  Principles  of  Leadership  section,  61  %  used  the  In¬ 
structor  Manual,  43  %  used  the  Exercise  section,  and  38  % 
used  the  Descriptive  Model. 


Ease,  Enthusiasm,  and  Effectiveness  Ratings 

Overall,  the  responses  of  the  persons  who  used  either  a 
portion  or  the  entire  program  indicated  that:  (1)  on  the 
basis  of  a  scale  that  ranged  from  1  ("very  easy  to  use")  to 
9  ("very  difficult  to  use"),  the  mean  rating  for  ease  of  use 
was  3.32;  (2)  on  the  basis  of  a  scale  that  ranged  from  1 
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("very  enthusiastic")  to  9  ("not  responsive"),  the  mean 
rating  for  the  instructor's  estimate  of  cadet  reaction  to 
the  program  was  3.56;  and  (3)  on  the  basis  of  a  scale  that 
ranged  from  1  ("very  effective")  to  9  ("not  effective"),  the 
mean  rating  for  the  instructor's  estimate  of  effectiveness 
was  3.44. 

Relative  to  respondents  who  used  only  portions  of  the 
program,  respondents  who  used  the  entire  program  gave  signi¬ 
ficantly  better  ratings  to  the  three  dimensions  of  ease  of 
using  the  program  (M=3.15  versus  M=3.64;  t=2.50,  df=277, 
p<.01),  student  enthusiasm  (M=3.27  versus  M=4.10;  t=4.33, 
df=277,  p<.0001)  and  program  effectiveness  (M=3.20  versus 
M=3 . 88 ;  t=3 .51,  df=277,  p<.0005). 


Written  Comments 

In  addition  to  the  three  rating  scales,  respondents 
were  given  the  opportunity  to  provide  written  suggestions 
for  changes  or  general  reactions  to  the  program.  Of  the  283 
respondents  who  used  the  program,  212  provided  some  form  of 
written  comments.  These  212  respondents  provided  a  total  of 
312  distinct  comments.  The  312  comments  were  categorized 
into  20  content  areas.  The  complete  listing  of  comments 
sorted  by  content  areas  is  provided  in  Appendix  N. 

A  listing  of  the  content  areas  with  frequencies  and  a 
brief  description  Qf  the  responses  are  given  below: 

General  Comments  (83  responses-26. 6  %) 

In  general  these  comments  were  very  positive  and  lauded 
the  effort.  The  majority  of  comments  suggested  that  there 
be  no  changes. 

Mechanical  Problems  (42  responses-13 . 5  %) 

The  greatest  number  of  responses  in  this  category  re¬ 
ferred  to  a  problem  with  the  distribution  of  the  training 
materials.  The  edition  of  the  Instructor  Manual  that  was 
mailed  did  not  match  the  edition  of  the  Student  Manual.  De¬ 
tachments  often  received  a  revised  Student  Manual  and  an  un¬ 
revised  Instructor  Manual,  i.e.,  one  that  had  been  used  in 
an  earlier  field  evaluation  and  was  not  coordinated  with  the 
revised  Student  Manual. 

Other  concerns  were  for  better  production,  e.g.,  better 
binding,  covers,  less  typos,  etc. 


Audio-visual  aids  (32  responses-10  %) 

These  comments  focused  on  a  need 
slides,  and  handout  materials. 


for  video-tapes, 
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Instructor  Manual  (20  responses- 6 . 4  %) 

These  comments  ranged  from  a  need  for  more  information 
and  detail  to  a  need  for  less  explanation  and  more  flexibil¬ 
ity. 


Skills  and  Exercises  (19  responses-6 . 1  %) 

These  comments  were  extremely  diverse.  They  ranged  from 
suggestions  for  more  exercises  and  separate  exercise  packets 
to  eliminating  completely  the  role-playing  exercises  and 
substituting  video-tapes  of  actors  performing  the  exercises. 


Civilianize  (12  responses- 3 . 8  %) 

The  comments  in  this  category  indicated  the  need  to  use 
more  examples  of  leadership  in  civilian  settings. 

Adaptation  to  Curriculum  (12  responses-3 . 8  %) 

These  comments  focused  on  the  disparate  time  alloca¬ 
tions  given  to  the  teaching  of  leadership  and  the  need  for 
revising  the  program  to  fit  the  unique  requirements  of  each 
detachment. 

Evaluation  Material  (10  responses- 3 . 2  %) 

These  comments  focused  on  the  need  for  standardized 
evaluation  material  available  for  optional  use  by  the  de¬ 
tachments  . 


Revision  of  the  Sequence  of  Sections  (10  responses-3 . 2  %) 

While  suggestions  for  revising  the  sequence  of  the  ma¬ 
terial  in  the  Student  Manual  varied  from  one  respondent  to 
another,  several  did  suggest  teaching  the  Principles  of 
Leadership  section  first. 

Case  Studies  (10  responses-3 . 2  %) 

No  common  theme  existed  in  the  comments  on  the  case 
studies.  The  comments  ranged  from  lauding  the  realism  of 
the  cases  to  suggesting  that  a  lieutenant  would  never  en¬ 
counter  any  of  the  situations  described  in  the  case  studies. 

MQS-I  Integration  (8  responses-2 . 6  %) 

The  comments  in  this  category  were  directed  toward  a 
need  for  an  integration  of  other  MQS-I  materials  into  the 
present  program. 

Length  (8  responses-2 . 6  %) 

The  general  concern  expressed  in  this  category  was  that 
the  program  was  too  long  and  could  not  be  incorporated  into 
the  existing  time  frame  that  was  allocated  for  teaching 
leadership. 

Principles  of  Leadership  (8  responses-2 . 6%) 

The  comments  concerning  this  section  were  directed  to¬ 
ward  a  need  for  providing  a  more  comprehensive  treatment  of 
leadership  theory. 
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Difficulty  with  Student  Level  (8  responses-2 . 6%) 

The  concern  expressed  in  this  category  was  that  ROTC 
cadets  did  not  have  sufficient  experience  and  knowledge  to 
appreciate  the  information  contained  in  the  program. 

Student  and  Professor  Participation  (7  responses-2 . 2  %) 

The  comments  contained  in  this  category  pointed  out 
that  the  success  of  the  program  is  dependent  upon  active 
participation  by  both  student  and  professor. 

Glossary  (5  responses- 1 . 6  %) . 

These  responses  indicate  the  need  for  a  glossary  of 
acronyms,  abbreviations  and  military  jargon. 

Descriptive  Model  (5  responses- 1 . 6  %) 

Of  the  five  comments  in  this  category,  four  responses 
reflected  a  need  for  additional  information  and  one  comment 
suggested  a  reduction  in  material. 

FM  22-100  (5  responses- 1 . 6  %) 

All  of  the  responses  in  this  category  suggested  that 
the  present  program  be  either  replaced  or  integrated  with  FM 
22-100. 

Leadership  Assessment  Program  (4  responses- 1 . 3  %) 

These  comments  specifically  suggested  that  LAP  be  in¬ 
corporated  into  the  program. 

Self-contained  Packets  (4  responses- 1 . 3  %) 

The  focus  of  this  category  was  a  suggestion  that  the 
Student  Manual  be  organized  into  self-contained  modules  and 
that  the  modular  packet  be  divided  into  topic  discussion  ar¬ 
eas. 


Additional  Materials 

To  provide  data  that  would  aid  in  future  decisions  re¬ 
lated  to  ROTC  curriculum  design,  the  classroom  materials 
that  were  used  in  addition  to  (or  in  lieu  of)  the  program 
were  also  analyzed.  It  is  interesting  to  note  that  the  most 
predominant  materials  were  FM  22-100,  FM  22-101,  and  A  Study 
of  Organizational  Leadership.  The  data  for  the  340  respon¬ 


dents  are  presented  in  Table  8 


TABLE  8 


Additional  Materials  Used  By  Detachments 


Number  of  respondents 
who  cited  the  use  of 

materials.  Type  of  Material 

151  FM  22-100  Military  Leadership 

88  FM  22-101  Leadership  Counseling 

70  A  Study  of  Organizational  Leadership (USMA) 

59  ROTC  Management  Simulation  Program 

44  Leadership  Assessment  Orientation  Program 

44  One  or  more  parts  of  the  MQS-I  materials 

30  The  Army  Officer's  Guide 

23  Ft.  Benning  (USAIS): 

Exercises  and  text  on  Basic  Problems 
in  Small  Unit  Leadership. (HumRRO) 

Military  Leadership  (ST  22-100-186-1) 

Selected  Readings  in  Command 
Subjects  (ST  22-100-188) 

18  TEC  Tapes  and  Films: 

Fundamentals  of  Leadership- I  (909-071-0031) 
Fundamentals  of  Leadership- I I  (909-071-0032) 
Fundamentals  of  Leadership-Ill  (909-071-0033) 
Fundamentals  of  Leadership- IV  (909-071-0034) 
Indicators  of  Unit  Effectiveness  (909-071-0035) 
Small  Unit  Leadership  (909-071-0036) 

Problems  of  Small  Unit  Leadership  (909-071-0037) 
Videotape  of  11  leadership  problems  in 
male/female  units  (MF  62-9907) 

"Twelve  O'clock  High"  (Movie) 

"I  am  a  Soldier"  (Movie) 

17  Taking  Command 

15  FM  22-5  Drill  and  Ceremonies 

11  FM  21-20  Physical  Readiness  Training 

10  War,  Morality,  and  the  Military  (Book  by  M.M.  Wakin) 

6  Leader-Match 

6  FM  22-600-20  NCO  Guide 

4  FM  21-6  Military  Training 

3  FM  7-8  Infantry,  Platoon,  and  Squad 

3  FM  101-5  Staff  Officer's  Field  Manual: 

Staff  Organization  and  Procedures 
Leadership  and  Exchange  in  Formal 

Organizations  (Book  by  T.0.  Jacobs) 
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The  items  which  pertained  to  the  total  number  of  hours 
that  were  devoted  to  teaching  leadership  and  the  percentage 
of  these  hours  that  was  given  at  each  MS  level  were  also  an¬ 
alyzed.  Because  some  of  the  respondents  gave  percentages 
that  did  not  total  100  %,  the  investigators  did  not  use 
these  data  in  their  analysis.  Of  the  340  respondents,  254 
returned  useable  answers  to  these  questions. 

The  data  were  categorized  in  intervals  of  15  hours  of 
time  spent  in  teaching  leadership.  Those  respondents  who  ex¬ 
ceeded  90  hours  of  total  time  were  placed  in  the  categories 
of  91-120  hrs.  and  121+  hrs.  On  the  average,  approximately 
13  %  of  the  total  hours  of  leadership  training  was  taught 
in  the  first  year  of  ROTC  training,  22  %  in  the  second  year, 
40  %  in  the  third  year,  and  25  %  in  the  fourth  year.  The 
average  number  of  hours  spent  teaching  leadership  was  7.83 
in  MS- I ,  13.85  in  MS-II,  21.99  in  MS-III,  and  17.10  in 
MS-IV. 

The  greatest  number  of  respondents  were  in  the  31-45 
hrs.  category  (N=62)  followed  by  the  16-30  hrs.  category 
(N=57),  and  the  46-60  hrs.  category  (N=47).  The  means  and 
standard  deviations  of  the  time  spent  teaching  leadership  at 
each  MS  level  as  well  as  the  percentage  of  time  teaching 
leadership  at  each  MS  level  of  the  total  hours  that  are 
spent  teaching  leadership  across  all  four  years  are  present- 


TABLE  9 


Mean  and 

Respondent 

Standard 

Deviation  of 

Hours  Teaching 

Leadership 

Category 

MS- 1 

MS- 1 1 

MS- III 

MS- IV 

3-15  hrs. 

M 

1.24 

.18 

7.87 

1.88 

M=ll . 17 

SD 

1.80 

.61 

4.77 

2.74 

SD=3 . 59 
N=12 

% 

19 

1 

64 

15 

16-30  hrs. 

M 

3.74 

6.07 

9.92 

3.71 

M=23 . 44 

SD 

6.33 

7.61 

7.99 

4.78 

SD=4 . 3  6 
N=57 

% 

15 

26 

43 

16 

31-45  hrs. 

M 

4.35 

8.53 

17.25 

8.98 

M=39 . 11 

SD 

6.12 

9.71 

11.44 

7.72 

SD=4 . 42 
N=62 

% 

11 

21 

44 

23 

46-60  hrs. 

M 

8.57 

10.91 

19.88 

15.16 

M=54. 53 

SD 

10.15 

12.63 

12.83 

12.33 

SD=4. 61 
N=47 

% 

16 

20 

38 

28 

61-75  hrs. 

M 

4.24 

16.71 

25.48 

22.24 

M=68 . 67 

SD 

5.07 

13.96 

11.68  . 

13.22 

SD=4. 27 
N=21 

% 

6 

24 

37 

32 

76-90  hrs. 

M 

9.84 

18.48 

28.95 

29.17 

M=86 . 45 

SD 

8.75 

15.34 

12.50 

11.13 

SD=4. 14 
N=20 

% 

12 

22 

33 

34 

91-120  hrs. 

M 

13.99 

27.90 

31.90 

34.81 

M=108 . 60 

SD 

9.86 

21.71 

12.28 

14.98 

SD=9 . 60 
N=15 

% 

13 

26 

30 

32 

121+  hrs. 

M 

29.59 

49.44 

66.37 

63.35 

M=208 . 75 

SD 

28.29 

36.00 

53.12 

47.68 

SD=134.90 

N=20 

% 

14 

26 

30 

29 

Total 

M 

7.83 

13.85 

21.99 

17.10 

M=60 . 76 

SD 

12.65 

19.14 

23.12 

22.88 

SD=62. 16 
N=254 

% 

13 

22 

40 

24 
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CONCLUSIONS 


! 

A  number  of  conclusions  may  be  drawn  from  the  results 
of  the  evaluations  and  are  as  follows: 

(1)  There  is  strong  support  for  the  acceptability 
of  U.S.  Army  ROTC  Leadership  Development;  A  Performance- 
Based  Program.  In  general,  the  ratings  and  comments  made  by 
instructors  and  cadets  indicate  that  the  program  was  well- 
liked,  easy  to  use,  and  perceived  to  be  effective. 

(2)  The  effectiveness,  ease  of  use,  and  student  en¬ 
thusiasm  ratings  were  significantly  higher  when  the  instruc¬ 
tors  used  the  entire  leadership  program  rather  than  just 
portions  of  it. 

(3)  The  greatest  percentage  of  respondents  indicat¬ 
ed  that  the  program  should  not  be  changed.  The  next  greatest 
percentage  of  respondents  indicated  that  there  had  been  a 
problem  with  the  distribution  of  materials.  These  detach¬ 
ments  had  been  sent  revisions  of  the  Student  and  Instructor 
manuals  that  did  not  match. 

(4)  It  was  felt  that  developing  a  set  of  video¬ 
tapes  and  standardized  testing  material  to  complement  U.S. 
Army  ROTC  Leadership  Development :  A  Performance-Based  Pro¬ 
gram.  would  make  the  program  more  effective  and  easier  to 
use.  Also,  the  addition  of  a  Glossary  was  highly  recommend¬ 
ed. 


(5)  In  the  assessment  of  the  current  materials  used 
in  addition  to  (or  in  lieu  of)  the  U.S.  Army  ROTC  Leadership 
Development:  A  Performance-Based  Program,  the  results  of  the 
survey  indicated  that  the  most  used  materials  were:  (a)  FM 
22-100;  (b)  FM  22-101;  (c)  A  Study  of  Organizational  Leader¬ 
ship  (d)  ROTC  Management  Simulation  Program;  (e)  Leadership 
Assessment  Program  (Rogers,  et.  al,  1982);  (f)  MQS-I  materi¬ 
als;  and  the  Army  Officer' s  Guide. 

(6)  The  assessment  of  the  distribution  of  hours 
spent  in  teaching  leadership  revealed  that,  on  the  average, 
approximately  13  %  of  the  time  devoted  to  leadership  is 
given  in  the  first  year  of  ROTC  training,  22  %  in  the  second 
year,  40  %  in  the  third  year,  and  25  %  in  the  fourth  year. 
The  actual  number  of  hours  varied  greatly.  On  the  average, 
the  number  of  hours  spent  teaching  leadership  was  7.83  in 
MS- I ,  13.85  in  MS-II,  21.99  in  MS-III,  and  17.10  in  MS-IV. 
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LEADERSHIP  DIMENSIONS  AND  TASKS  IDENTIFIED  IN 
MONOGRAPH  8  (CLEMENT  AND  AYRES,  1976) 


Communication: 

Applies  interpersonal  skills 
Responds  to  non-verbal  cues 
Listens  emphatically 

Employs  horizontal  communication  channels 

Disseminates  information 

Applies  writing  skills 

Listens  for  comprehension 

Develops  informal  communication  channels 

Briefs  supervisors 

Attends  meetings 

Develops  persuasion  skills 

!.  Human  Relations: 

Formulates  relations  within  a  small  work  group 
Keeps  subordinates  informed 
Applies  rewards  equitably 
Gives  credit  where  due 

Responds  to  personal  needs  and  problems 
Evaluates  immediate  personal  needs 
Plans  work  group  interrelations 
Shows  interest  in  subordinates'  welfare 

l .  Counseling: 

Identifies  employees  with  personal  problems 

Refers  subordinates  to  appropriate  personnel  or  agency 

Employs  open-ended  questioning 

Evaluates  work  performance  against  job  criteria 
Refers  problems  as  appropriate 

Assists  individuals  to  develop  and  implement  action  plans  for 
resolution  of  manageable  problem  areas 
Selects  appropriate  interviewing  techniques 
Is  conscious  of  eye  contact,  body  position 
Synthesized  feedback  content 
Identifies  performance  feedback 
Suggests  plan  for  performance  feedback 


4.  Supervision: 


Enforces  organizational  rules 

Treats  subordinates  fairly  and  consistently 

Organizes  use  of  equipment 

Assigns  personnel  to  tasks 

Administers  on-the-spot  corrections 

Performs  safety  inspections 

Administers  rewards  and  punishments 

Compares  work  group  activities  to  those  of  other  groups 

Corrects  undesirable  behavior  of  subordinates 

Orients  and  trains  new  personnel 

Focuses  on  efficiency  of  operations 

Selects  qualified  people 

Reviews  production  results 

Technical 

Selects  procedures,  techniques,  and  methods 
Performs  military  occupation  specialty 

Synthesizes  procedures  and  processes  which  are  subsumed  in  the 
management  science  dimension 

.  Management  Sciences: 

Controlling 

Organizing 

Development  (staffing) 

Evaluation 
Problem-solving 
Setting  objectives 

Decision-Making: 

Carries  out  decisions 

Formulates  decisions  which  pertain  to  specific  work  unit  functioning 
Assigns  workers  to  particular  jobs 
Plans  within  short-term  time  parameters 
Follows  standardized  procedures 

Understands  and  utilizes  decision-making  techniques 
Reviews  long-term  impact  of  decisions 

Determines  whether  or  not  to  share  decision-making  authority 
Makes  decisions  regarding  operational  procedures 

I.  Planning: 

Schedules  work  and  maintenance 
Sets  short-term  production  goals 
Organizes  for  immediate  present 
Operates  within  short-term  time  spans 
Complies  with  administrative  procedures 
Schedules  work 

Sets  short-term  production  goals 
Participates  in  some  planning  activities 


rVr4* 


Establishes  intermediate  general  objectives 
Makes  recommendations 

Adapts  to  internal  and  external  change 


8.  Ethics : 

Recognizes  the  need  to  be  punctual,  discrete,  cooperative,  fair, 
and  honest  in  dealing  with  personnel 
Recognizes  the  impact  of  role  modeling 

Comprehends  the  fact  that  the  leader  has  to  operate  under 
behavioral  constraints 

Recognizes  the  value  of  maintaining  social  distance  and  so  begins 
to  detach  himself  from  socializing  outside  of  work  with 
subordinates 
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Appendix  B 

LEADERSHIP  DIMENSIONS  IDENTIFIED  IN  THE 
LEADERSHIP  ASSESSMENT  PROGRAM 


Communications ; 
skills . 


This  includes  writing  and  speaking 


Personal/Motivational :  This  area  includes  those  be¬ 
haviors  which  involve  desires,  motivations,  personal 
standards,  or  other  aspects  related  to  internal/per¬ 
sonal  aspects  of  a  person's  behavior. 

Interpersonal :  This  area  concerns  behaviors  exhibit¬ 
ed  in  interactions  with  others.  They  can  occur  in 
group  or  one-on-one  situations.  Typical  behaviors  in 
this  category  would  include  attempts  to  and  success 
in  influencing  others. 

Administrative:  Behaviors  related  to  administering 
or  managing  resources,  staff  or  material  would  fall 
into  this  category.  Typical  behaviors  in  this  cate¬ 
gory  include  planning  activities,  quality  control 
techniques,  allocation  of  resources  or  staff,  etc. 

Decision-Making:  This  category  would  include  behav¬ 
iors  related  to  the  decision-making  process  of  recog¬ 
nizing  problems,  gathering  data,  analyzing  data,  and 
making  decisions  to  solve  problems. 

Technical:  This  category  will  be  different  for 
different  specialty  areas  in  the  Army  but  refers  to 
technical  knowledge  and  proficiency  common  to  all 
branches  and  particular  fields  (e.  g. ,  engineering, 
artillery,  etc.). 


Appendix  C 


CURRICULUM  ELEMENTS  IDENTIFIED  BY  ARMY  ROTC 
INSTRUCTORS 


1.  Plan/conduct  an  inspection 

2.  Plan  for  unit  drills  and  ceremonies 

3.  Conduct  unit  drills  and  ceremonies 

4.  Conduct  job  performance  counseling  with  subordinates 

5.  Conduct  personal  counseling  with  subordinate 

6.  Counsel  personnel  on  disciplinary  matters 

7.  Plan  for  unit  meetings/conferences 

8.  Conduct  unit  meetings/conferences 

9.  Supervise  subordinates 

10.  Manage  change 

11.  Supervise  a  unit  organizational  effectiveness  operation 

12.  Develop  subordinates  potential 

13.  Review  organizational  processes 

14.  Determine  success  or  failure  of  actions 

15.  Maintain  unit  cohesion 

16.  Reduce  dissatisfaction 

17.  Ensuring  coordination  is  accomplished 

18.  Accept  risks 

19.  Perform  effective  listening 

20.  Communicate  orders  and  instructions  to  subordinates 

21.  Establish  channels  of  communications 

22.  Monitor  communication  channels 

23.  Identify/eliminate  barriers  to  communications 

24.  Provide  feedback 

25.  Analyze  feedback  data 

26.  Synthesize  information 

27.  Integrate  individual  needs/goals  with  organizational 

needs/goals 

28.  Develop  teamwork 

29.  Clarify  roles  of  subordinates 

30.  Motivate  subordinates 

31.  Establish  proper  authority  relationships 

32.  Apply  an  appropriate  leadership  style  based  on  the  situation 

33.  Influence  others 

34.  Identify  the  dynamics  of  group  interaction 

35.  Encourage  subordinates  to  do  independent/creative  work 

36.  Use  effective  interviewing  techniques  during  counseling 

37.  Act  on  your  limitations  as  a  counselor 

38.  Use  a  decision-making  process 

39.  Implement  new  and/or  different  solutions  to  problems 

which  have  a  proven  solution 

40.  Manage  resources  to  accomplish  mission 

41.  Manage  time 


42.  Analyze  and  improve  workflow  in  a  unit  or  activity 

43.  Manage  conflict 

44.  Establish  effective  unit  goals  and  objectives 

45.  Develop  a  plan  to  achieve  unit  goals  and  objectives 

46.  Execute  a  plan 

47.  Evaluate  a  plan 

48.  Determine  the  impact  of  an  action  on  a  unit 

49.  Use  backward  planning  techniques 

50.  Establish  individual  goals  and  objectives 

51.  Set  the  example  (Ethical) 

52.  Set  the  example  (Role  Model) 

53.  Provide  for  soldiers'  needs 

54.  Control  fear  and  panic 

55.  Enforce  discipline 

56.  Analyze  unit  mission  and  determine  directed/specified 

and  implied  tasks 

57.  Assign  priorities  to  accomplish  a  mission 

58.  Participate  in  community  affairs  and  attend  military 

social  functions 


Appendix  D 

QUESTIONS  ASKED  TO  LIEUTENANTS  AND  NCOS 


Questions  for  Lieutenants 

1.  What  are  your  four  primary  duties  as  a  lieutenant? 

2.  What  goals  do  you  hope  to  accomplish  as  a  platoon 
leader? 

3.  Do  you  feel  that  you  know  how  you  fit  into  the  whole 
scheme  of  the  military  organization? 

4.  What  are  the  major  problems/frustrations  preventing 
you  from  performing  your  job  or  reaching  your  goals? 

5.  What  are  the  most  frequently  used  leadership  techni¬ 
ques  that  you  rely  on  to  motivate  and  persuade  your 
troops?  What  three  situations  cause  the  most  problems 
with  respect  to  these  techniques? 

6.  Do  you  ever  consult  your  subordinates  for  possible 
alternate  ways  of  accomplishing  a  task? 

7.  Do  you  have  a  group  of  men  within  your  platoon  that 
you  can  rely  on  more  than  others?  How  did  you  arrive 
at  this  distinction? 

8.  How  do  you  interact  with  your  troops?  What  are  some 
of  the  problems  that  you  have  encountered  when  inter¬ 
acting  with  the  troops? 

9.  What  are  the  three  primary  tools  available  which  you 
may  use  to  reinforce  your  authority?  When  are  these 
useful? 

10.  What  do  you  see  as  the  three  primary  duties  of  your 
platoon  sergeant?  squad  leaders?  Do  they  adequately 
perform  these  duties?  If  not,  what  could  you  do  to 
increase  their  performance? 

11.  Do  you  feel  confident  in  your  ability  to  lead  the 
platoon?  Why  or  why  not? 
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Questions  for  NCOs 


1.  What  are  the  four  primary  duties  of  an  NCO? 

2.  What  goals  do  you  hope  to  achieve  in  the  unit? 

3.  What  problems/frustrations  prevent  you  from  perform¬ 
ing  your  job  or  reaching  your  goals? 

4.  What  are  the  three  primary  duties  or  responsibilities 
of  your  lieutenant? 

5.  What  are  the  most  frequent  problems  you  encounter 
when  working  with  lieutenants? 

6.  How  long  does  it  take  you  to  gain  respect  for  a 
lieutenant?  What  behaviors  must  that  officer  display 
before  you  are  willing  to  accept  him  as  your  leader? 

7..  What  personal  goals  do  you  hope  to  achieve? 


Appendix  E 

MAJOR  PROBLEM  AREAS  OF  PLATOON  LEADERSHIP 


1.  Premature  Leadership:  Lieutenant  attempts  to  change 
platoon  operations  before  he  becomes  part  of  that 
unit. 

2.  Lieutenants  have  unrealistic  expectations  about  their 
authority,  their  job,  and  their  subordinates'  perfor¬ 
mance  . 

3.  NCO  Relationships 

a)  Lieutenants  do  not  know  how  to  approach  an  NCO. 

b)  Lieutenants  fail  to  use  the  NCO  chain-of -command 
when  giving  orders. 

c)  Lieutenants  cannot  distinguish  between  good  and 
bad  NCOs. 

d)  Lieutenants  have  difficulty  counseling  NCOs  about 
personal,  discipline,  and  performance  problems. 

e)  Lieutenants  have  difficulty  in  establishing  good 
working  relationships  with  NCOs. 

4.  Lieutenants  do  not  fully  understand  their  role  in  the 
organizational  structure 

5.  Lieutenants  fail  to  use  time  properly  and  to  delegate 
certain  tasks  to  subordinates. 

6.  Lieutenants  are  not  able  to  communicate  effectively 
with  troops. 

7.  Lieutenants  are  not  able  to  understand  the  value  sys¬ 
tems  and  needs  of  subordinates. 

8.  Lieutenants  are  not  able  to  motivate  the  troops. 

9.  Lieutenants  have  difficulty  counseling  soldiers  in 
the  platoon. 

10.  Lieutenants  do  not  understand  how  to  influence  subor¬ 
dinates. 


11.  Lieutenants  have  difficulty  dealing  with  informal 
leaders. 

12.  Lieutenants  do  not  understand  local  SOPs,  why  they 
exist,  and  how  they  affect  job  performance. 

13.  Lieutenants  do  not  understand  how  to  solve  morale 
problems. 


Appendix  F 


INSTRUCTORS'  COMMENTS  ON  WORKING  DRAFT  OF 
STUDENT  MANUAL 


1.  The  Descriptive  Model  does  a  great  job  of  painting  a 
picture  of  what  a  platoon  leader  does.  Furthermore, 
the  use  of  case  studies  should  make  the  manual  very 
interesting  for  cadets. 

2.  The  Descriptive  Model  is  good  and  on  the  right  track. 

3.  We  have  no  reservations  about  the  package's  relevancy 
,  to  ROTC  cadets.  The  scenario  and  case  studies  are  re¬ 
presentative  of  situations  that  a  2nd  lieutenant  may 
experience  and  encounter. 

4.  It  is  well  done.  The  content  is  appropriate  and  rele¬ 
vant.  The  proposed  methodology  provides  opportunity 
to  make  the  material  both  realistic  and  understanda¬ 
ble.  It  is  definitely  not  "cut  and  dry". 

5.  My  staff  and  I  have  reviewed  the  Student  Manual.  It 
would  be  correct  for  us  to  summarize  your  effort  as 
being  truly  outstanding. 

6.  We  were  so  impressed  that  we  feel  that  the  instruc¬ 
tor's  manual  should  be  nothing  more  than  a  brief  ov¬ 
erview  of  some  instructional  techniques.  In  other 
words,  just  a  few  tips  on  running  the  case  studies 
and  leadership  exercises. 

7.  I  congratulate  you  on  your  excellent  work.  I  think 
that  it  will  make  a  large  contribution  to  ROTC  in 
this  country. 

8.  All  of  us  here  agree  that  a  book  of  this  type  will  be 
extremely  helpful  to  new  officers  preparing  to  enter 
active  duty. 

9.  The  book  has  a  great  deal  of  potential  and  should  be 
very  effective  once  revised. 

10.  The  manual  is  very  good.  I  will  use  it  as  soon  as 
possible . 


11.  The  manual  is  much  better  than  anything  else  that  we 
have  now.  I  am  going  to  run  off  some  copies  from  my 
draft  and  give  them  to  my  MS- 1  Vs  before  they  gradu¬ 
ate. 

12.  I  liked  the  manual  very  much.  We  will  incorporate  it 
in  our  curriculum  beginning  Fall  semester  of  1982. 


13.  The  package  is  good,  but  most  of  the  information  pre¬ 
sented  in  the  package  is  contained  in  one  form  or 
another  in  manuals  which  are  already  in  circulation. 


Instructions  for  Evaluation  of 


Leadership  Training  Program 


This  packet  contains  evaluation  forms  for  the  Leadership  Training 
Program.  You  will  find  two  types  of  questions  in  the  evaluation  form.  One 
type  of  question  is  an  open-ended  comment  question.  These  questions  ask  for 
suggestions  to  improve  different  sections  of  the  Student's  Manual.  Space 
is  provided  for  answering  each  of  these  questions.  However,  if  more  space 
is  needed  to  answer  the  question,  feel  free  to  continue  your  comments  on  the 
back  of  the  page. 

The  second  type  of  question  contained  within  each  evaluation  form  is  a 
close-ended  rating  question.  This  type  of  question  requires  that  you  circle 
the  number  which  corresponds  to  your  answer.  You  will  be  asked  to  rate  dif¬ 
ferent  sections  of  the  textbook  on  four  different  dimensions  using  a  close- 
ended  rating  question.  These  dimensions  are  defined  below. 

Dimension  1:  Clarity  of  Language 

This  dimension  refers  to  the  degree  to  which  the  section  is  written  in 
clear,  unambiguous,  and  comprehensible  language.  You  will  be  asked  to  eval¬ 
uate  this  dimension  on  the  following  5-point  scale. 

Clarity  of  Language.  To  what  extent  was  the  section  presented  in  clear  and 
understandable  language? 


1 

Not 

Understandable 


Moderately 

Understandable 


5 

Very 

Understandable 


Dimension  2:  Clarity  of  Content 


This  dimension  refers  to  the  presentation  of  the  content  in  the  section. 
A  low  score  on  this  dimension  indicates  that  the  content  was  presented  in  an 
illogical  and  confusing  manner.  A  high  score  on  this  dimension  indicates 
that  the  content  in  the  section  was  presented  in  a  clear,  logical,  and  con¬ 
cise  manner,  and  the  major  teaching  points  are  easily  seen.  You  are  asked 
to  evaluate  this  dimension  on  the  following  5-point  scale. 

Clarity  of  Content.  To  what  extent  was  the  content  in  this  section  presented 
in  a  clear,  logical,  and  easy  to  follow  form. 


1 

Very 

Confusing 


Moderately 

Clear 


5 

Very 

Clear 


Dimension  3:  Interest  Level  of  Material 


This  dimension  refers  to  the  interestingness  of  the  material.  A  low 
score  on  this  dimension  Indicates  that  the  material  was  presented  in  a  boring 
and  uninteresting  form.  A  high  score  on  this  dimension  indicates  that  the 
material  is  interesting  and  exciting.  You  should  evaluate  this  dimension  on 
the  following  5-point  scale. 


Interest  Level  of  Material.  To  what  extent  was  the  section  presented  in  an 
Interesting  and  exciting  form? 


1  2  3  4  5 

Very  Moderately  Very 

Boring  Interesting  Interesting 

Dimension  4:  Utility  of  Material 

This  dimension  refers  to  the  perceived  usefulness  of  the  material. 
That  is,  to  what  extent  do  you  feel  the  material  will  be  useful  when  you 
enter  the  Army?  A  high  score  on  this  dimension  indicates  that  the  material 
will  be  useful  when  you  enter  a  platoon.  A  low  score  on  the  dimension 
Indicates  that  the  material  will  not  be  useful.  You  will  be  asked  to  eval¬ 
uate  this  dimension  on  the  following  5-polnt  scale. 

Utility  of  Material.  To  what  extent  was  the  material  relevant  and  useful 
for  a  future  platoon  leader. 

1  2  3  4  5 

'  Not  Moderately  Very 

Relevant  Relevant  Relevant 

Please  turn  to  the  next  page  and  complete  the  questionnaire.  When 
completed,  please  return  it  to  your  Instructor. 


Rating  Form  for  the  Descriptive  Model 


of  Platoon  Leadership 


Please  answer  the  following  questions  about  the  Descriptive  Model  of 
Platoon  Leadership. 


Lesson  1:  Entering  the  platoon  (pgs.  1-27) 
Clarity  of  Language. 


1  2 

3 

4 

5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Understandable 

Clarity  of  Content. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of  Material. 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments .  Please  note  any  changes  that  would  improve  the  material  in  lesson  1 


Lesson  2:  The  Company  Environment  (pgs.  27-34) 


Clarity  of  Language. 


1  2 

3 

4 

5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Unders  tandable 

Clarity  of  Content. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material 


1 

2  3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of  Material. 

1 

2  3 

4 

5 

Mot 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments.  Please  note 

i  any  changes  that  would  improve 

the 

material  in  lesson 

Lesson  3:  Organizational  Structure  and  Additional  Duties  (pgs.  35-55) 
Clarity  of  Language . 


1  2 

3 

4 

5 

Mot 

Moderately 

Very 

Understandable 

Understandable 

Understandable 

Clarity  of  Content. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Materal. 

I  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of  Material. 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments.  Please  note  any  changes  that  would  improve  the  material  in  lesson  3 


1  2 

3 

4 

5 

Not 

Moderately 

Very 

Unders tandable 

Understandable 

Understandable 

Clarity  of  Content. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of  Material. 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments.  Please  note  any  changes  that  would  Improve  the  material  In  lesson  4 


Lesson  5:  Counseling  (pgs.  72-101) 
Clarity  of  Language. 


1  2 

3 

4 

5 

Not 

Moderately 

Very 

Unders  tandable 

UnderB  tandab le 

Understandable 

Clarity  of  Content. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material. 


1 

Very 

Boring 


2 


3 

Moderately 

Interesting 


4 


5 

Very 

Interesting 


Utility  of 

Material. 

1 

2  3 

4  5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments. 

Please  note  any  changes  that  would 

improve  the  material  in  lesson  5 

Lesson  6:  Equipment  and  Supplies 
Clarity  of  Language. 


is.  102-104) 


1  2 

Not 

Understandable 

Clarity  of  Content. 

1  2 

Very 

Confusing 

Interest  Level  of  Material. 

1  2 

Very 
Boring 

Utility  of  Material. 

1  2 

Not 

Useful 


Moderately 
Under s tandable 


Moderately 

Clear 


Moderately 

Interesting 


Moderately 

Useful 


5 

Very 

Understandable 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


Comments .  Please  note  any  changes  that  would  improve  the  material  in  lesson  6 


Which  lesson  in  the  Descriptive  Model  did  you  like  the  least? 


32.  Which  lesson  in  the  Descriptive  Model  did  you  like  the  most? 


Why? 


33.  How  does  the  first  six  lessons  of  the  Descriptive  Model  compare  with  other 
textbook/manuals  you  have  read  in  other  classes? 

1  2  3  4  5 

The  Worst  Average  The  Best 

34.  Final  Comments.  Please  make  any  suggestions  that  would  improve  the  Descriptive 
Model. 
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Rating  Form  for  the  Theory  and  Exercises 
Please  answer  the  following  questions  about  the  theories  and  exercises: 
Communication  Skills 


Clarity  of  Language 


1  2 

3 

4 

5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Unders  tandable 

Clarity  of  Content 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of  Material 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments.  Please  note  any  changes  that  would 

improve  the 

section  on  communication 

skills . 

Exercise  1:  Meeting  with  Company  Commander 


Clarity  of  Language 


1  2 

3 

4 

5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Understandable 

Clarity  of  Content 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material 


1 

Very 

Boring 


2 


3 

Moderately 

Interesting 


4 


5 

Very 

Interesting 


Utility  of  Material 

1 

2  3 

4  5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments.  Please  note 

any  changes  that  would  Improve 

this  exercise .  _ 

Exercise  2:  Meeting  with  Platoon  Sergeant 
Clarity  of  Language 

1  2  3 


1 

Not 

Understandable 
Clarity  of  Content 


1  2 

Very 

Confusing 

Interest  Level  of  Material 

1  2 

Very 
Boring 

Utility  of  Material 

1  2 

Not 

Useful 


Moderately 

Understandable 


Moderately 

Clear 


Moderately 

Interesting 


Moderately 

Useful 


5 

Very 

Unders  tandable 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


3.  Comments .  Please  note  any  changes  that  would  Improve  this  exercise. 


Exercise  3:  Three  Modes  of  Communication 
6.  Clarity  of  Language 


1 

Not 

Understandable 

Clarity  of  Content 
1 

Very 

Confusing 


Moderately 

Understandable 


Moderately 

Clear 


5 

Very 

Understandable 


5 

Very 

Clear 


Interest  Level  of  Material 

1 

2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of 

Material 

1 

2 

3 

4 

5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments. 

Please  note  any  changes  that  would  Improve 

this 

exercise . 

Human  Relations  Skills 
Clarity  of  Language 


1 

Not 

Unders  tandab le 
Clarity  of  Content 


1  2 

Very 

Confusing 

Interest  Level  of  Material 

1  2 

Very 
Boring 

Utility  of  Material 

1  2 

Not 
Useful 


Moderately 

Understandable 


Moderately 

Clear 


Moderately 

Interesting 


Moderately 

Useful 


5 

Very 

Unders  tandable 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


Comments.  Please  note  any  changes  that  would  improve  this  section  of  the 
textbook. 


Related  Theories  (Path-goal,  Social-Exchange,  pgs.  141-146,). 
Clarity  of  Language 


1 

Not 

Unders  tandab le 


Moderately 

Understandable 


5 

Very 

Understandable 


27.  Clarity  of  Content 


1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

28. 

Interest  Level  of  Material 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

29. 

Utility  of  Material.  To  what 

extent  did  these  theories  provide 

an  understanding 

of  human  relations  skills? 

1  2 

3 

4 

5 

Mot  at 

Moderately 

Very 

all 

Much 

30. 

Comments.  Please  note  any  changes  that  would  imnrove 

these  theories. 

Exerclae  4;  Performance  and  Personal  Counseling 


31. 

Clarity  of  Language 

1 

2 

3 

4 

5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Understandable 

32. 

Clarity  of  Content 

1 

2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

33. 

Interest  Level  of  Material 

1 

2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

34. 

Utility  of  Material 

1 

2 

3 

4 

5 

Very 

Moderately 

Very 

Useful 

Useful 

Useful 

35. 

Comments.  Please  note  any  changes  that  would  improve 

this 

exercise. 
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Exercise  S:  Cultural  Biases  and  Stereotypes 
Clarity  of  Language 


1  2 

Not 

Understandable 

Clarity  of  Content 

1  2 

Very 

Confusing 

Interest  Level  of  Material 

1  2 

Very 
Boring 

Utility  of  Material 


1 

Not 

Useful 


Moderately 
Unders  tandable 


Moderately 

Clear 


Moderately 

Interesting 


Moderately 

Useful 


5 

Very 

Understandable 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


Comments.  Please  note  any  changes  that  would  Improve  this  exercise. 


Unders tanding  the  Organizational  Structure 


Clarity  of  Language 


1  2 

Not 

Understandable 

Clarity  of  Content 

1  2 

Very 

Confusing 

Interest  Level  of  Material 

1  2 

Very 
Boring 

Utility  of  Material 

1  2 

Not 
Useful 


Moderately 

Understandable 


Moderately 

Clear 


Moderately 

Interesting 


Moderately 

Useful 


5 

Very 

Under 8  tandable 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


45. 


46. 


47. 


48. 


49. 


50. 


51. 


52. 


53. 
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Comments.  Please  note  any  changes  that  would  Improve  this  exercise. 


Exercise  6:  Organizational  Structures  in  the 

Platoon.  Company,  and  Battalion 

Clarity  of  Language 

1  2 

3 

4  5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Understandable 

Clarity  of  Content 

1  2 

3 

4  5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material 

1  2 

3 

4  5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of  Material 

1  2 

3 

4  5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments .  Please  note  any  changes  that  would  improve  this  exercise. 


Power  and  Influence  Skill  Section 


Clarity  of  Language 


i 

2 

3 

4 

5 

Not 

Moderately 

Very 

Unders  tandab le 

Understandable 

Understandable 

Clarity  of  Content 

I 

2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material 

1 

2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

\~9 
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Utility  of  Material 


1 

Not 

Useful 


Moderately 

Useful 


5 

Very 

Useful 


Comments.  Please  note  any  changes  that  would  Improve  this  section. 


Related  Theories  (Bases  of  Power,  Social  Power  and  Leadership,  pgs.  140-144). 


Clarity  of  Language 
1 

Not 

Understandable 
Clarity  of  Content 


Moderately 

Understandable 


5 

Very 

Understandable 


1  2 
Very 

Confusing 

Interest  Level  of  Material 


Moderately 

Clear 


5 

Very 

Clear 


1 

Very 

Boring 


Moderately 

Interesting 


5 

Very 

Interesting 


Utility  of  Material.  To  what  extent  did  these  theories  provide  an  understanding 
of  power  and  influence  skills. 


1 

Not  at 
all 


Moderately 


Comments.  Please  note  any  changes  that  vould  improve  these  theories. 


Exercise  8;  Bases  of  Power  in  Different  Situations 
Clarity  of  Language 


1 

Not 

Understandable 


2 


3 

Moderately 

Understandable 


4 


5 

Very 

Understandable 


Clarity  of  Content 


1  2  3 

Very  Moderately 

Confusing  Clear 

Interest  Level  of  Material 

1  2  3 

Very  Moderately 

Boring  Interesting 

Utility  of  Material 


12  3 

Not  Moderately 

Useful  Useful 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


Comments.  Please  note  any  changes  that  would  Improve  this  exercise. 


Exercise  9:  Power.  Influence,  and  Decisions 


Clarity  of  Language 


1  2 

Not 

Understandable 

Clarity  of  Content 

1  2 

Very 

Confusing 

Interest  Level  of  Material 

1  2 

Very 
Boring 

Utility  of  Material 


1 

Not 

Useful 


Moderately 
Under s  tandable 


Moderately 

Clear 


Moderately 

Interesting 


Moderately 

Useful 


5 

Very 

Understandable 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


Comments .  Please  note  any  changes  that  would  Improve  this  exercise 


Management  Skills 


Clarity  of  Language 


1  2 

3 

4 

5 

Not 

Moderately 

, 

Very 

Unders  tandable 

Understandable 

Understandable 

Clarity  of  Content 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

Utility  of  Material 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

Comments.  Please  note  any  changes  that  would  improve  this  section. 


Relevant  Theories  (Vroom's  Decision  Making,  VDL  Approach  to  Leadership,  Four- 
Factor  Theory,  pgs.  131-140). 


Clarity  of  Language 


1  2 

3 

4 

5 

Not 

Moderately 

Very 

Unders  tandable 

Understandable 

Unders  tandable 

Clarity  of  Content 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

Interest  Level  of  Material 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

79.  Ptility  of  Material.  To  what  extent  did  these  theories  provide  an  understanding 
of  management  skills. 


1  2 

3 

4 

5 

Not  at 

Moderately 

Very 

all 

Much 

• 

o 

00 

Comments.  Please  note  any  changes  that  would  improve 

this 

section. 

Exercise  10:  Decision  Making  and  Conflicting  Demands 

81. 

Clarity  of  Language 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Under 8  tandab le 

82. 

Clarity  of  Content 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Confusing 

Clear 

Clear 

83. 

Interest  Level  of  Material 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Boring 

Interesting 

Interesting 

84. 

Utility  of  Material 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Useful 

Useful 

Useful 

85. 

Comments.  Please  note  any  changes  that  would  improve 

_  _  ^  - 

this 

exercise . 

Exercise  11:  In-Basket 

Exercise 

86. 

Clarity  of  Language 

1  2 

3 

4 

5 

Not 

Moderately 

Very 

Understandable 

Understandable 

Understandable 

■  .  ■  »Y.  •  .  .  *  -  •  •  ' 
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87.  Clarity  of  Content 

1  2 

Very 

Confusing 

88.  Interest  Level  of  Material 

1  2 

Very 
Boring 

89.  Ptlllty  of  Material 

1  2 

Not 
Useful 


Moderately 

Clear 


Moderately 

Interesting 


Moderately 

Useful 


5 

Very 

Clear 


5 

Very 

Interesting 


5 

Very 

Useful 


90.  Comments.  Please  note  any  changes  that  would  Improve  this  exercise. 


Summar 


91.  What  skill  section  did  you  like  the  most? 


92.  What  skill  section  did  you  like  the  least? 


93.  What  exercise  did  you  like  the  most? 


94.  What  exercise  did  you  like  the  least? 


95.  Which  theory  did  you  like  the  most? 


96.  Which  theory  did  you  like  the  least? 


97.  How  does  this  textbook/ training  program  compare  with  the  other  textbook/manuals 
you  have  read  in  other  classes? 


The  Worst 


i 

Average 
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The  Best 
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Instructions  for  Evaluation  of 

Lessons  1-6  1 

I 

This  packet  contains  evaluation  forms  for  Lesson  1-6.  You  will  find 
two  types  of  questions  in  the  evaluation  form  for  each  lesson.  One  type  of  i 

question  is  an  open-ended  comment  question.  These  questions  ask  for  sugges¬ 
tions  to  improve  different  sections  of  the  Instructor's  Manual  and  Student's  i 

Manual.  Space  is  provided  for  answering  each  of  these  questions.  However,  ! 

if  more  space  is  needed  to  answer  the  question,  feel  free  to  continue  your  I 

comments  on  the  back  of  the  page. 

The  second  type  of  question  contained  within  each  evaluation  form  is  a 
close-ended  rating  question.  This  type  of  question  requires  that  you 
circle  the  number  which  corresponds  to  your  answer.  You  will  be  asked  to 
rate  different  sections  of  the  textbook  on  three  different  dimensions  using 
a  close-ended  rating  question.  These  dimensions  are  defined  below. 

Dimension  1:  Clarity  of  Language 

'  This  dimension  refers  to  the  degree  to  which  the  section  is  written  in 
clear,  unambiguous,  and  comprehensible  language.  You  will  be  asked  to  eval¬ 
uate  this  dimension  on  the  following  5-point  scale. 

Clarity  of  Language.  To  what  extent  was  the  section  presented  in  clear  and 
understandable  language? 

1  2  3  4  5 

Not  Moderately  Very 

Understandable  Understandable  Understandable 

Dimension  2:  Clarity  of  Content 

This  dimension  refers  to  the  presentation  of  the  content  in  the  section. 

A  low  score  on  this  dimension  indicates  that  the  content  was  presented  in  an 
illogical  and  confusing  manner.  A  high  score  on  this  dimension  indicates 
that  the  content  in  the  section  was  presented  in  a  clear,  logical,  and  con¬ 
cise  manner,  and  the  major  teaching  points  are  easily  seen.  You  are  asked  j 

to  evaluate  this  dimension  on  the  following  5-point  scale. 

Clarity  of  Contents  To  what  extent  was  the  content  in  this  section  presented 
in  a  clear,  logical,  and  easy  to  follow  form. 

1  2  3  4  5 

Very  Moderately  Very 

Confusing  Clear  Clear 

Dimension  3:  Representativeness  of  Content 


This  dimension  refers  to  the  appropriateness  of  the  content  presented 
in  the  section.  A  low  score  on  this  dimension  indicates  that  the  material 
is  not  realistic  or  that  important  points  have  been  omitted.  A  high  score 
indicates  that  the  material  is  representative  of  the  content  area  and  that 
all  major  aspects  of  the  content  domain  were  adequately  described.  You 
will  be  asked  to  evaluate  each  section  on  the  following  5-point  scale. 
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Representative  of  Content.  How  representative  do  you  feel  that  the  material 
presented  in  this  section  was  of  the  process  being  described? 

1  2  3  4  5 

Not  Moderately  Very 

Representative  Representative  Representative 

Each  section  of  the  textbook  will  be  evaluated  on  these  three  dimensions. 
To  simplify  your  rating,  a  matrix  has  been  constructed  for  each  lesson.  This 
matrix  has  the  different  sections  of  the  textbook  in  the  rows  and  the  three 
dimensions  in  the  columns.  By  filling  out  each  cell  in  the  matrix  you  will 
rate  all  sections  of  the  textbook  on  the  three  dimensions. 

Please  respond  to  and  return  only  those  lessons  which  were  used  with 
your  class.  You  should  send  your  completed  evaluation  forms  and  those  com¬ 
pleted  by  cadets  to: 

Dr.  Joseph  A.  Sgro 
Department  of  Psychology 
*  Virginia  Tech 

Blacksburg,  VA  24061 
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Lesson  1:  Entering  a  Platoon 


3.  Summai 


To  what  extent  did  the  material  in  lesson  1  provide  fche  cadets  with 
some  conceptualization  and  understanding  of  entering  the  platoon. 


1 

Very 

Little 


4 .  Comments 


Moderately 


Please  note  any  changes  that  would  improve  lesson  1 . 


5.  Instructors  Manual 

To  what  extent  did  the  material  in  the  Instructor's  Manual  help  you 
present  the  process  of  entering  the  platoon. 


1 

Very 

Little 


6 .  Comments 


Moderately 


Please  note  any  changes  that  would  improve  lesson  1  of  the  Instructor's 
Manual . 


Lesson  2:  The  Company  Environment 


Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  three  dimensions  Is 
also  presented  in  the  instructions. 


DIMENSIONS 


Clarity  of  Language  I  Clarity  of  Content  I  Representativeness 


12345  12345  12345 
Not  Very  Confusing  Clearly  Not  Very 
Under-  Under-  Represen-  Represen- 
standable  standable  tatlve  tatlve 


J 


To  what  extent  did  the  material  in. lesson  -2' provide  the  cadets  with 
some  conceptualization  and  understanding  of  the  company  environment. 


1 

Very 

Little 


Moderately 


5 

Very 

Much 


Comments 

Please  note  any  changes  that  would  Improve  lesson  2. 


Instructors  Manual 

To  what  extent  did  the  material  in  the  Instructor's  Manual  help  you 
present  lesson  2. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 

Comments 

Please  note  any  changes  that  would  improve  lesson  2  of  the  Instructor's 
Manual. 


Additional 
Duties 
(pgs  44-45) 


5 


5 


null 


3', 


To  what  extent  did  the  material  in  lesson  3  provide. the  cadets  with**', 
an  understanding  of  organizational  structures  and  additional  duties. 

1  2  3  4  5 
Very  Moderately  Very 
Little  Much 


Comments 


Please  note  any  changes  that  would  Improve  lesson  3. 


Instructors  Manual 

To  what  extent  did  the  material  in  the  Instructor's  Manual  help  you 
present  lesson  3. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 


Comments 


Please  note  any  changes  that  would  improve  lesson  3  of  the  Instructor's 
Manual. 


Lesson  4 :  Training 


1.  Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  three  dimensions  is 
also  presented  in  the  instructions. 


DIMENSIONS 


Clarity  of  Language  1 

Clarity  of 

Content 

Representativeness 

1  2 
Not 
Under¬ 
standable 

3  4  5 

Very 
Under¬ 
standable 

1  2 
Confusing 

i 

3 

4  5 

Clearly 

1  2 
Not 

Represen¬ 

tative 

3  4  5 

Very 
Represen¬ 
tative 

Introduction 
to  Training 
(pg  56) 

1 

2 

3 

4  5 

■ 

3 

4 

5 

1  2 

3  4  5 

Training 
Schedules 
(pgs  57-59) 

1 

2 

3 

4  5 

■ 

3 

4 

5 

1  2 

3  4  5 

Types  of 

Training 
(pgs  59-61) 

2 

3 

4  5 

3 

4 

5 

1  2 

3  4  5 

Planning  and 
Preparing  Trainii 
(pgs  61-69) 

g  1 

2 

3 

4  5 

1  2 

3 

4 

5 

1  2 

3  4  5 

Conducting  Train¬ 
ing  and  FlexibilJ 
(pgs  69-71) 

tyl 

2 

3 

4  5 

1  2 

3 

4 

5 

1  2 

3  4  5 

2.  Accuracy 

List  specific  inaccuracies  which  were  in  the  text  material  of  lesson  4 
(this  should  Include  Army  terms,  tasks,  relationship  among  personnel,  etc.). 


Lesson  5:  Counseling 


i 

r 

r 

r 


1.  Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  three  dimensions  is 
also  presented  in  the  instructions. 


DIMENSIONS 


Clarity  of  Language 

1  2  3  4  5 

Not  Very 

Under-  Under¬ 

standable  standable 


Clarity  of  Content 

1  2  3  4  5 

Confusing  Clearly 


Representativeness 


1  2  3  4  5 

Not  Very 

Represen-  Represen¬ 
tative  tative 


Introduction  to 
Counseling 
(pg  72) 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


Performance 
Counseling 
(pgs  73-80) 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


Personal 
Counseling 
(pgs  80-91) 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


Discipline 
Connseling 
(pgs  92-102) 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


2. 


Accuracy 

List  specific  inaccuracies  which  were  in  the  text  material  of  lesson  5 
(this  should  include  Army  terms,  tasks,  relationship  among  personnel,  etc.) 


'  V  A  %  A  A 


To  wfaat  extent  did -the  material  in  lesson  5  provide  the  cadets  with 
an  understanding  of  a  platoon  leader's  role  in  counseling. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 


Comments 

Please  note  any  changes  that  would  improve  lesson  5. 


Instructors  Manual 

To  what  extent  did  the  material  in  the  Instructor's  Manual  help  you 
present  lesson  5. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 


Comments 

Please  note  any  changes  that  would  improve  lesson  5  of  the  Instructor's 
Manual. 


Lesson  6:  Equipment  and  Supplies 


1.  Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  three  dimensions  is 
also  presented  in  the  instructions. 


DIMENSIONS 


1  Clarity  of  Language 

Clarity  of 

Content 

Representativeness 

1  2 
Not 
Under¬ 
standable 

3  4  5 

Very 
Under¬ 
standable 

1  2  3 

Confusing 

4  5 

Clearly 

1  2 
Not 

Represen¬ 

tative 

3  4  5 

Ver; 
Represen¬ 
tative 

Equipment 
and  Supplies 
(pgs  102-103) 

■ 

3  4  5 

1 

2  3 

4 

5 

1  2 

3  4  5 

Availability 
(pgs  103-104) 

1  2 

3  4  5 

1 

2  3 

4 

5 

1  2 

3  4  5 

To  what  extent  -did.  rhe  material  in  lesson  -  (v  provide  the  cadets  with 
an  understanding  of  a  platoon  leader's  role  in  managing  equipment. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 


Comments 

Please  note  any  changes  that  would  improve  lesson  6. 


Comments 

Please  note  any  changes  that  would  improve  lesson  6  of  the  Instructor's 
Manual . 


Appendix  of  Descriptive  Model 

1.  Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  three  dimensions  is 
also  presented  in  the  instructions. 


DIMENSIONS 


Case  Study  1 
(pgs  105-106) 


Case  Study  2 
(pgs  107-108) 


Case  Study  3 
(pg  109) 


Case  Study  4 
(pgs  111-113) 


Case  Study  5 
(pgs  115-117) 


Clarity  of  Language 

1  2  3  4  5 

Not  Very 

Under-  Under¬ 

standable  standable 


Clarity  of  Content 

1  2  3  4  5 

Confusing  Clearly 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


Representativeness 

1  2  3  4  5 

Not  Very 

Represen-  Represen¬ 
tative  tative 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


2.  Accuracy 

List  specific  inaccuracies  which  were  in  the  text  material  of  the  Appendix 
(this  should  Include  Army  terms,  tasks,  relationship  among  personnel,  etc.). 


i 
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Instructions  for  Evaluation  of  Lessons  7-11 


This  packet  contains  the  evaluation  forms  for  lessons  7-11.  In  each 
of  these  lessons,  you  will  be  asked  to  evaluate:  (1)  the  skill  sections  of 
the  textbook,  (2)  the  exercises,  (3)  theories,  and  (4)  supplementary  material. 

You  will  be  asked  to  rate  each  exercise  on  four  dimensions:  (1)  admin¬ 
istrative  complexity,  (2)  cadet  participation,  (3)  realism  and  complexity, 
and  (4)  utility.  These  dimensions  are  defined  below. 

Dimension  1:  Administrative  Complexity 

This  dimension  refers  to  the  extent  to  which  the  exercise  was  difficult 
and  complex  to  administer.  A  low  score  on  this  dimension  indicates  that 
the  exercise  was  extremely  difficult  and  complicated  to  administer  and  the 
directions  were  not  clear.  A  high  score  on  this  dimension  indicates  that 
the  exercise  was  easy  to  administer  and  the  directions  were  clear.  You  are 
asked  to  evaluate  each  exercise  on  the  following  5-point  scale. 

Administrative  Complexity 

To  what  extent  was  the  exercise  difficult  and  complicated  to  administer? 

1  2  3  4  5 

Extremely  Moderately  Extremely 

Difficult  Difficult  Easy 

Dimension  2:  Cadet  Participation 

This  dimension  refers  to  the  extent  to  which  cadets  became  involved  in 
the  exercise.  A  low  score  on  this  dimension  indicates  that  cadets  were  not 
Involved  in  the  exercise.  A  high  score  on  this  dimension  indicates  that 
cadets  were  very  involved  in  the  exercise.  You  are  asked  to  evaluate  each 
exercise  on  the  following  5-point  scale. 

Cadet  Participation 

1  2  3  4  5 

Little  Moderate  High 

Participation  Participation  Participation 

Dimension  3:  Realism  and  Complexity 

This  dimension  refers  to  the  extent  to  which  the  situation  in  the  exer¬ 
cise  is  realistic  in  terms  of  content  and  complexity.  A  low  score  on  this 
dimension  indicates  that  the  exercise  is  artificial .  A  high  score  on  this 
dimension  indicates  that  the  exercise  is  realistic.  You  are  asked  to  eval¬ 
uate  each  exercise  on  the  following  5-point  scale. 

Realism  and  Complexity 

To  what  extent  was  the  exercise  realistic  in  terms  of  content  and 
complexity. 


1 

Very 

Artificial 


2 


3 

Moderately 

Realistic 


4 


5 

Extremely 

Realistic 


Dimension  4:  Utility 

This  dimension  refers  to  the  extent  to  which  the  exercise  develops  the 
skill.  A  low  score  on  this  dimension  indicates  that  the  exercise  did  not 
develop  the  skill  while  a  high  score  on  the  dimension  indicates  that  the 
exercise  developed  the  skill.  You  are  asked  to  evaluate  each  exercise  on 
the  following  5-point  scale. 

Utility 

To  what  extent  did  the  exercise  develop  the  skill? 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 

Each  exercise  will  be  evaluated  on  these  four  dimensions.  To  simplify 
your  rating,  a  matrix  has  been  constructed  for  each  lesson.  This  matrix  has 
the  different  exercises  in  the  rows  and  the  four  dimensions  in  the  columns. 

By  filling  out  each  cell  in  the  matrix  you  will  rate  all  exercises  of  the 
lesson  on  the  three  dimensions. 

Please  regoond  to  and  return  only  those  lessons  which  you  have  examined. 
You  should  send  your  completed  evaluation  forms  to: 


Dr.  Joseph  A.  Sgro 
Department  of  Psychology 
Virginia  Tech 
Blacksburg,  VA  24061 


Please  fill  out  the  following  information  before  rating  the  textbook 

Institution:  _ 

Instructor's  Name:  _ 

Class  Level:  MSI  MSII  MSIII  MSIV 

Number  of  Cadets  Participating  in  Program:  _ 


Lesson  7 :  Communication  Skills 


Exercises 


Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  four  dimensions  is  also 
presented  in  the  instructions. 

DIMENSION 


Adminis  trative 
Complexit 


Cadet 

Participation 


Realism 


12345  12345  12345 

Diffi-  Easy  Low  High  Low  High 

cult 


Utilit 


1  2  3  4  5 


Exercise  1112345 


Exercise  2112345 


512345112345 


12345112345 


Phase  I 
Exercise  3 


123451234512345112345 


Phase  II 
Exercise  3 


12345123451234512345 


Phase  III 
Exercise  3 


1  2  3  4  5  1  2  3  4  5  1  2  3  4  5  1  2  3  4  5 


List  any  suggestion  that  would  improve  the  exercises. 


Skill  Selection 

To  what  extent  was  the  communication  skill  section  presented  in  clear  and 
understandable  language. 


1 

Not 

Understandable 


Moderately 

Understandable 


5 

Very 

Understandable 


4.  To  what  extent  was  the  content  of  the  communication  skill  section  clear  and 
logical. 


Confusing 


Moderately 

Clear 


5 

Very 

Clear 


5.  To  what  extent  did  the  communication  skill  section  provide  cadets  with  an 
adequate  understanding  of  communication  skills. 


1 

Very 

Little 


Moderately 


6.  Please  note  any  suggestions  which  would  improve  the  section  on  communication 
skills. 


Supplementary  Material 

To  what  extent  did  the  supplementary  material  in  the  instructor  manual 
assist  in  the  presentation  of  communication  skills. 


1 

Very 

Little 


Moderately 


8.  List  any  additional  supplementary  material  which  could  be  used  to  improve 
lesson  7. 


& 


H  il. [K  '.WWWA’A 


\r*  v-w  c-w 


i.  *  w  «  v.  ^  v  s. 


Lesson  8:  Human  Relations  Skills 


Exercises 


1.  Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  four  dimensions  is  also 
presented  in  the  instructions. 


DIMENSION 


Admlnis  tratlve 
Complexity 

Cadet 

Participation 

Realism 

Utility 

1  2  3  4  5 

Diffi-  Easy 

cult 

1  2  3  4  5 

Low  High 

1  2  3  4  5 

Low  High 

1  2  3  4  5 

Low  High 

Exercise  4 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

Exercise  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

2.  List  any  suggestions  that  would  improve  the  exercises. 


Skill  Section 


3.  To  what  extent  was  the  human  relations  skills  section  presented  in  clear 
and  understandable  language. 

I  2  3  A  5 

Not  Moderately  Very 

Understandable  Understandable  Understandable 


4.  To  what  extent  was  the  content  of  the  human  relations  skill  section  clear 
and  logical. 


1 

Confusing 


2  3  4 

Moderately 
Clear 


5 

Very 

Clear 


i 
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To  what  extent  did  the  human  relations  section  provide  cadets  with  an 
adequate  understanding  of  human  relations  skills. 


1 

Very 

Little 


Moderately 


Please  note  any  suggestions  which  would  improve  the  section  on  human  relations 
skills. 


Theories 

Were  the  theories  in  lesson  8  presented  in  a  clear  and  understandable 
form? 


1 

Very 

Confusing 


Moderately 

Clear 


5 

Very 

Clear 


8.  Did  the  theories  provide  cadets  insight  into  the  leadership  skills/processes 
presented  in  lesson  8? 


No 

Insight 


Moderate 

Insight 


5 

Much 

Insight 


9.  Did  the  instructor's  manual  help  you  present  the  theories  and  discuss 
their  relevance  for  human  relations  skills? 


Little 

Assistance 


Moderate 

Assistance 


5 

Much 

Assistance 


10.  List  any  suggestions  for  improving  the  theories  of  lesson  8. 


PS 
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Supplementary  Material 

To  what  extent  did  the  supplementary  material  in  the  instructor  manual 
assist  in  the  presentation  of  human  telations  skills? 


1 

Very 

Little 


Moderately 


List  any  additional  supplementary  material  which  could  be  used  to  improve 
lesson  8  . 


Instructor  Manual 

To  what  extent  did  the  instructor's  manual  assist  you  In 

presenting  and 

discussing  lesson  8. 

1  2 

3 

4 

5 

Very 

Moderately 

Very 

Little 

Much 

Please  note  any  suggestions 
manual . 

which  would  improve 

lesson  8 

of  the  instructor's 
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Lesson  9:  Organizational  Structures 


Exercises 

Please  complete  the  following  matrix.  If  you  have  any  questions,  please 
re-examine  the  instructions.  The  definition  of  the  four  dimensions  is  also 
presented  in  the  instructions. 

DIMENSION 


Administrative 


Complexity 


Cadet 


Participation 


Realism 


1  2  3  4  5  1  2  3  4 

Low  High  Low 


Utilit 


1  2  3  4  5 


High 


Exercise  61123451234512345 


Exercise  711234512345  12345112345 


List  any  suggestion  that  would  improve  the  exercises 


Skill  Selection 

To  what  extent  was  the  communication  skill  section  presented  in  clear 
understandable  language. 

and 

1  2 
Not 

Understandable 

3  4 

Moderately 

Understandable 

5 

Very 

Understandable 

To  what  extent  was  the 

and  logical. 

content  of  the  organizational  structure  section 

clear 

1  2 
Confusing 

3  4 

Moderately 

Clear 

5 

Very 

Clear 

To  what  extent  did  the 
adequate  understanding 

organizational  structure  section 
of  working  within  organizations. 

provide  cadets 

with  . 

1  2 
Very 

Little 

3  4 

Moderately 

5 

Very 

Much 

6.  Please  note  any  suggestions  which  would  improve  the  section  on  organizational 
structures. 


Supplementary  Material 

7.  To  what  extent  did  the  supplementary  material  in  the  Instructor  manual 
assist  in  the  presentation  of  organizational  structures. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 

8.  List  any  additional  supplementary  material  which  could  be  used  to  improve 
lesson  9. 


Instructor  Manual 


9.  To  what  extent  did  the  instructor's  manual  assist  you  in  presenting  and 
discussing  the  material  in  lesson  9. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 

10.  Please  note  any  suggestions  which  would  improve  lesson  8  of  the  instructor's 
manual . 
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6.  Please  note  any  suggestions  which  would  improve  the  section  on  power  and 
influence  skills . 


Theories 


7.  Were  the  theories  in  lesson  10  presented  in  a  clear  and  understandable 
form? 

12  3  4  5 

Very  Moderately  Very 

Confusing  Clear  Clear 

8.  Did  the  theories  provide  cadets  insight  into  the  leadership  skills/processes 
presented  in  lesson  10. 


1  2  3  4  5 

No  Moderate.  Much 

Insight  Insight  Insight 

9.  Did  the  instructor's  manual  help  you  present  the  theories  and  discuss 
their  relevance  for  power  and  influence? 


1 

Little 

Assistance 


Moderate 

Assistance 


4  5 

Much 

Assistance 


10.  List  any  suggestions  for  improving  the  theories  of  lesson  10. 


Supplementary  Material 

1.  To  what  extent  did  the  supplementary  material  in  Che  Instructor  manual 
assist  in  the  presentation  of  power  and  influence  skills. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 


12.  List  any  additional  supplementary  material  would  Improve  lesson  10. 


Instructor  Manual 


To  what  extent  did  the  instructor’s  manual  assist  you  in  presenting  and 
discussing  the  material  in  lesson  10. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 

Please  note  any  suggestions  which  would  improve  lesson  10of  the  instructor's 
manual . 


Exercise  10 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


12  3  4 


Exercise  1 1 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


12  3  4 


List  any  suggestion  that  would  Improve  the  exercises. 


Skill  Selection 


To  what  extent  was  the  communication  skill  section  presented  in  clear  and 
understandable  language. 

1  2  3  4  5 

Not  Moderately  Very 

Understandable  Understandable  Understandable 


To  what  extent  was  the  content  of  the  management  skill  section  clear  and 
logical. 

1  2  3  4  5 

Confusing  Moderately  Very 

Clear  Clear 

To  what  extent  did  the  management  skill  section  provide  cadets  with  an 
adequate  understanding  of  management  skills. 


1 

Very 

Little 


2 


3 

Moderately 


4 


5 

Very 

Much 


6.  Please  note  any  suggestions  which  would  improve  the  section  on  management 
skills. 


Theories 


Were  the  theories  in  lesson  11  presented  in  a  clear  and  understandable 
form? 


1 

Very 

Confusing 


Moderately 

Clear 


5 

Very 

Clear 


Did-  the  theories  provide  cadets  insight  into  the  leadership  skills/processes 
presented  in  lesson  11. 


1 

No 

Insight 


Moderate 

Insight 


5 

Much 

Insight 


9.  Did  the  instructor's  manual  help  you  present  the  theories  and  discuss 
their  relevance  for  management  skills? 


1 

Little 

Assistance 


Moderate 

Assistance 


5 

Much 

Assistance 


10.  List  any  suggestions  for  improving  the  theories  of  lesson  13 


Supplementary  Material 

11.  To  what  extent  did  the  supplementary  material  in  the  Instructor  manual 
assist  in  the  presentation  of  management  skills. 

1  2  3  4  5 

Very  Moderately  Very 

Little  Much 
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IT*' 


List  any  additional  supplementary  material  which  would  improve. lesson  11. 


Instructor  Manual 


To  what  extent  did  the  instructor's  manual  assist  you  in  presenting  and 
discussing  lesson  11. 

12  3  4  5 

Very  Moderately  Very 

Little  Much 


Please  note  any  suggestions  which  would  improve  lesson  11  of  the  instructor's 
manual . 


Appendix:  Mean  Response  for  Items  on  the  Cadet  Questionnaire 

(Continued) 
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Rated  on  a  five-point  scale  anchored  by  1-Not  Useful  and  5-Very  Useful 


Appendix  J 
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Appendix  K 

COMMENTS  OF  CADETS  TO  OPEN-ENDED  QUESTIONS 


1.  Apart  from  some  of  the  wording  in  the  case  studies 
being  hard  to  follow,  I  thought  that  the  Descriptive 
Model  of  Platoon  Leadership  was  very  informative  and 
helpful . 

2.  I  liked  the  counseling  section  best.  The  cases  helped 
me  to  better  understand  what  I  might  have  to  do  in 
the  Army. 

3.  I  think  that  this  is  an  excellent  manual.  It  is  ex¬ 
tremely  helpful  for  those  who  will  get  their  commis¬ 
sioning  and  also  for  those  who  will  leave  the  pro¬ 
gram. 

4.  If  this  manual  is  any  indication  of  Army  manuals  in 
general,  then  I  will  have  to  agree  that  we  have  the 
best  training  system  in  the  world. 

5.  The  manual  and  exercises  will  help  me  when  I  am  in  a 
command  situation  with  people  underneath  me. 

6.  The  book  clarified  the  duties  of  officers. 

7.  The  manual  gave  an  added  dimension  to  the  class  and 
was  also  interesting  reading. 

8.  I  thought  that  the  manual  was  well  prepared  and  docu¬ 
mented.  The  material  was  presented  in  an  understanda¬ 
ble  manner. 

9.  The  theory  on  the  5  bases  of  power  was  very  good. 
This  section  will  help  me  in  all  leadership  situa¬ 
tions  . 

10.  I  liked  the  communication  exercise  best.  It  showed 
how  one  could  easily  be  misunderstood  when  dealing 
with  others. 

11.  This  is  the  best  course  that  I  have  ever  had.  I  liked 
the  realism  and  the  fact  that  the  book  presented  role 
models.  The  organizational  charts  were  extremely 
helpful.  I  do  not  think  that  it  could  have  been  writ¬ 
ten  any  better. 


12.  The  exercises  were  my  favorite  part  of  the  course.  It 
is  so  much  better  than  just  taking  notes  or  memoriz¬ 
ing. 

13.  I  think  that  my  decisions  will  be  better  in  the  fu¬ 
ture  because  of  the  decision-making  exercise.  It 
made  me  think  about  a  process  which  I  use  everyday 
but  have  not  explicitly  considered. 

14.  The  manual  seems  really  useful.  It  is  written  in  or¬ 
dinary  language  and  can  be  easily  read.  I  am  very 
pleased  with  the  manual  and  would  recommend  it  to  all 
other  cadets. 

15.  This  is  the  first  time  that  I  feel  like  I  know  what  a 
lieutenant  does. 

16.  The  package  excited  me  about  the  Army.  This  is  the 
first  time  that  someone  told  me  what  an  officer  does. 

17.  The  communication  skill  section  presented  the  first 
training  that  I  have  ever  received  in  communications. 
I  realize  how  important  this  area  is  for  leadership. 
I  think  that  my  communications  with  others  will  be 
better  from  now  on  because  of  this  section. 

18.  The  exercises  have  improved  my  interpersonal  skills. 
I  will  do  better  at  summer  camp  because  of  this  im¬ 
provement.  There  seems  to  be  better  communication 
and  understanding  throughout  the  Core  after  the  com¬ 
munication  and  human  relations  exercises.  I  know 
that  I  will  be  a  better  leader  because  of  this  manu¬ 
al  . 

19.  I  especially  liked  the  theories,  skills,  and  exercis¬ 
es  on  power  and  influence.  I  am  planning  on  taking 
the  manual  with  me  to  summer  camp. 

20.  The  case  studies  were  the  best  part  of  the  manual. 
They  presented  real  problems  which  may  occur.  I  was 
ignorant  to  most  of  these  problems. 


Appendix  L 

COMMENTS  OF  INSTRUCTORS  TO  OPEN-ENDED  QUESTIONS 


L.  My  general  opinion  is  that  the  program  is  extremely 
good.  I  am  very  happy  with  it.  I  was  able  to  bring  my 
own  experiences  into  the  case  case  studies.  This  plus 
the  text  material  gave  the  cadets  a  good  "feel"  for 
what  it  is  like  to  be  an  officer.  This  is  very  impor¬ 
tant  for  cadets. 

2.  The  cadets  really  liked  the  package.  I  felt  that  it 
was  very  good.  Participation  was  high  in  the  exercis- 

'  es.  Even  those  cadets  who  are  typically  reserved 
were  active  participants. 

3.  The  manual  is  very  life-like.  It  is  very  easy  to  keep 
cadets  interested  in  class  when  they  have  such  an  in¬ 
teresting  manual  to  read  at  home. 

i.  The  program  is  better  than  anything  else  we  have  ever 
used  in  ROTC. 

5.  The  leadership  support  package  condenses  everything  I 
have  always  wanted  to  use  into  one  manual.  We  are 
going  to  put  much  of  the  material  into  our  handbook. 

6.  The  package  can  easily  be  broken  into  sections  and 
used  at  different  levels. 

7.  The  package  is  very  good. 

B.  I  and  the  PMS  really  liked  the  package.  The  narrative 
portion  was  extremely  well  done.  I  do  not  have  any 
real  criticisms. 

9.  Typically,  I  read  leadership  theories  and  say  "so 
what".  Your  manual  provides  you  with  the  "so  what". 
It  is  the  only  package  I  have  ever  seen  which  pre¬ 
sents  leadership  theories  in  a  useful  manner. 

10.  The  book  is  super-realistic.  It  hits  the  leadership 
problem  head-on. 

11.  The  package  helps  to  break  up  the  John  Wayne  stereo¬ 
type.  This  will  probably  help  cadets  more  than  any¬ 
thing  else. 


12.  I  have  told  the  MS- IV  instructor  to  take  my  books  and 
give  them  to  his  cadets  before  commissioning.  The 
Descriptive  Model  of  Platoon  Leadership  is  must  read¬ 
ing  for  all  MS-IVs.  It  provides  excellent,  excellent 
information  which  I  have  not  seen  anywhere  before. 

13.  It  will  serve  to  reduce  anxiety  during  the  initial 
weeks  of  leadership. 

14.  I  especially  like  the  15,  30,  and  45-hour  options.  It 
is  very  difficult  and  time  consuming  for  us  to  break 
up  packages.  This  is  already  done  in  the  Instructor 
Manual . 

15.  The  cadets  liked  the  package  a  lot.  They  seemed  to 
get  a  lot  from  it.  I  heard  many  positive  things  from 
them.  I  feel  very  positive  about  the  package  and 
will  use  it  in  the  future. 
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Appendix  M 


REVISIONS  BASED  UPON  RESULTS  OF  PILOT  FIELD 

EVALUATION 


The  sections  on  the  chain-of-command  concept  and  per¬ 
sonnel  in  the  battalion,  company,  and  platoon  were  revised 
and  placed  preceding  ’’The  Descriptive  Model  of  Platoon  Lead¬ 
ership".  This  change  should  make  the  case  studies  easier  for 
cadets  to  understand.  A  corresponding  lesson  (Lesson  1:  In¬ 
troduction  and  Review  of  Chain-of-Command)  was  added  to  the 
Instructor  Manual. 


INSTRUCTIONS  TO  EXERCISES  3,  5,  AND  6 


The  instructions  to  Exercise  3,  5,  and  6  were  rewritten 
to  clarify  the  objectives  of  these  exercises. 


EQUIPMENT  AND  SUPPLIES 

The  description  of  a  platoon  leader's  role  in  managing 
equipment  and  supplies  was  expanded  to  include  an  introduc¬ 
tion  to  logistics,  the  importance  of  maintaining  platoon 
equipment  and  supplies,  accountability,  and  hand-receipting. 
Corresponding  revisions  were  also  made  in  the  Instructor  Ma¬ 
nual. 


FIRST  MEETING  WITH  THE  PLATOON 


'."-V  '.'■  V  *.' V  V  l'  ~  ~  '■' 


ATTACHMENT  AND  DETACHMENT 


The  section  on  "Attachment  and  Detachment"  was  deleted 
from  the  Student  Manual. 


SUPPLY  OFFICER 

Less  detail  was  included  concerning  a  supply  officer's 
interactions  with  staff  officers. 


GLOSSARY 


One  new  class  assignment  was  added  to  the  Instructor 
Manual.  In  this  assignment,  cadets  should  construct  a  glos¬ 
sary.  They  should  define  each  unfamiliar  term  which  is  con¬ 
tained  in  the  Student  Manual.  These  definitions  can  be  tak¬ 
en  from  field  manuals,  training  circulars,  other  MQS-I 
training  support  packages,  textbooks,  or  any  other  sources. 
At  the  end  of  the  course,  the  instructor  should  collect  each 
cadet's  glossary  and  grade  it  based  upon  its  completeness 
and  accuracy.  This  assignment  should  increase  cadets'  un¬ 
derstanding  of  the  platoon  and  company  environment. 


FORMAT  OF  THE  INSTRUCTOR  MANUAL 


All  exercise  material  was  included  in  the  Instructor 
Manual.  This  format  change  should  make  the  exercises  easier 
to  use. 


VIDEOTAPES 


Several  instructors  suggested  that  videotapes  should  be 
added  to  the  program.  These  tapes  would  provide  realistic 
examples  of  the  topics  presented  in  the  Student  Manual.  For 
example,  a  videotape  could  be  presented  depicting  an  actual 
first  meeting  between  a  lieutenant  and  his  platoon  sergeant. 

The  authors  agree  that  videotapes  would  enhance  the  ef¬ 
fectiveness  of  U.S.  Army  ROTC  Leadership  Development :  A  Per¬ 
formance-Based  Program.  However,  constructing  such  materi¬ 
als  was  beyond  the  scope  of  the  present  effort.  Future 
efforts  should  seriously  consider  the  merits  of  developing  a 
set  of  videotapes  to  supplement  the  program. 
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TESTING  MATERIALS 

Some  instructors  suggested  that  standardized,  valid 
testing  materials  should  be  included  with  the  program.  The 
present  authors  agree  that  such  materials  would  improve  the 
program.  However,  such  materials  could  not  be  developed  in 
the  present  effort. 


Appendix  N 

COMMENTS:  EVALUATION  FOLLOWING  IMPLEMENTATION 


GENERAL  COMMENTS 


The  most  necessary  change  in  the  student  manual  is  to 
provide  more  information  for  the  student  to  learn.  Although 
examples  and  statements  from  officers  and  NCO's  are  neces¬ 
sary  and  beneficial,  they  do  not  provide  material  for  the 
student  to  learn  and  which  provide  information  for  the  stu¬ 
dent  to  use  upon  commissioning.  We  have  done  well  on  provid¬ 
ing  the  flavor  of  being  a  commissioned  officer,  but  more 
meat  is  necessary  for  the  student. 

I  feel  the  program  is  presently  designed  in  such  a  way 
that  making  it  easier  would  somehow  lower  the  quality  of  the 
program. 

No  problem  reading  or  using  it. 

The  present  format  is  easy  to  use  and  coupled  with  in¬ 
structor  innovations,  provides  a  sound  basis  for  leadership 
instruction. 

Excellent  the  way  it  is. 

They  are  both  excellent  in  content,  very  well  written, 
and  easy  to  understand. 

The  manuals  are  adequate  as  they  are  currently  written. 

Reduce  redundancy  in  progr.am.  .  .  Program  is  too  com¬ 
plex.  Reduce  it  to  task  conditions  and  standards  format. 

The  material  is  very  well  done,  and  quite  well  received 
by  the  students.  Many  students  stated  that  this  material  an¬ 
swered  many  questions  and  presented  a  good  example  of  spe¬ 
cific  leadership  situations. 

I  like  it  the  way  it  is. 

Most  students  have  not  had  any  basic  management  train¬ 
ing.  I  believe  that  we  should  keep  the  management/leadership 
approach;  however,  it  should  not  be  tailored  to  "platoon 
leadership" . 

I  believe  the  current  leadership  development  program  to 
be  very  good  and  applaud  the  efforts  to  make  better.  Incor¬ 
porate  the  self  paced  text  of  Leader  Match  IV  into  the  stu¬ 
dent  program.  Incorporate  more  ethics  training  into  the  pro¬ 
gram  to  facilitate  the  integration  of  leadership  and  ethics. 

Ease  of  usage  is  not  a  problem  in  either  manual. 

OK  as  is. 
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>  V-  V-  " 
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Those  sections  used  were  adequate,  however  since  a 
substantial  portion  of  the  training  package  has  not  been 
used  as  yet.... no  substantive  changes  can  be  identified  at 
this  time. 

No  changes  at  this  time. 

Student  Manual  is  too  long  and  not  organized  well. 

An  excellent  manual  that  tells  the  student  what  is  ex¬ 
pected  as  a  platoon  leader  and  how  best  to  perform  in  that 
role . 


I  would  make  no  changes  at  present. 

None.  The  program  is  easy  to  teach,  and  interesting  for 
the  student.  It  seems  quite  effective. 

The  manual  is  outstanding.  The  students  like  it,  espe¬ 
cially  the  practical  exercises.  This  is  the  best  MQS  lesson 
material  that  has  been  provided  to  our  organization.  It  is 
difficult  for  students  to  learn  about  leadership  in  a  class¬ 
room;  However,  the  creativity  of  this  manual  somehow  seems 
to  transcend  the  limitations  of  normal  classroom  instruc¬ 
tion.  There  is  no  doubt  that  this  manual  teaches  students 
what  to  expect  in  terms  of  the  leadership  challenge  in  Army 
units . 

No  major  changes,  the  instructor  manual  and  student  ma¬ 
nual  complement  each  other  and  are  actually  very  easy  to 
follow. 

Although  there  are  probably  many  changes  that  could  be 
made,  it  is  felt  that  the  current  format  is  understandable 
and  allows  enough  flexibility  for  the  instructor.  Recommend 
no  changes  at  this  time. 

This  type  of  information  is  demanded  the  most  by  the 
cadet  because  they  will  soon  become  a  junior  lieutenant  and 
can  relate  directly  with  each  teaching  point. 

Well  written,  easy  for  instructor  to  use. 

The  structure  and  content  is  too  ponderous  and  complex 
to  implement  in  its  entirety. . . .A  more  pragmatic  approach  in 
a  concise  format. 

Simpler  organization. 

Simplify  it,  there  are  too  many  varied  conditions,  si¬ 
tuations  and  terminologies  that  basic  cadets  can't  relate 
to . 
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The  text  is  not  written  for  a  college  student.  It  is 
written  on  about  an  8th  grade  level.  This  needs  to  be  im¬ 
proved  and  upgraded.  Also  in  some  subjects  like  leadership 
theory  it  should  go  into  more  depth  and  detail.  It  should 
also  complement  FM  22-100  and  FM  22-101  better.  The  exam¬ 
ples  need  to  go  into  more  detail  and  give  a  little  better 
background  information.  This  would  enable  the  student  to 
get  a  better  understanding  of  the  subject. 

Both  student  and  instructor  manual  were  clear,  concise 
and  easy  to  use.  Students  had  little  trouble  finding,  fol¬ 
lowing,  or  understanding  the  points  emphasized.  Both  are 
well  organized  manuals. 

Having  been  through  it  only  once,  we  haven't  noticed 
any  changes  that  could  facilitate  the  course.  However,  I'm 
sure  that  new  ideas  will  be  generated  as  we  use  the  course. 

The  program  as  is  would  fill  an  entire  semester.  We 
combine  sections  of  it  with  other  programs  and  lesson  plans. 
It  is  a  good  reference  and  supplement.  No  changes. 

The  student  manual  would  be  more  beneficial  if  it  had 
end  of  chapter  summaries  or  highlighted  the  most  important 
information  in  some  way.  It  should  be  formatted  like  a  more 
traditional  textbook,  similar  to  what  our  students  are  ac¬ 
customed  to  using. 

Nothing  can  be  as  effective  in  leadership  training  as 
placing  the  student  in  an  organization  requiring  perfor¬ 
mance.  The  cadet  battalion  concept  at  South  Dakota  State 
University  with  duties,  responsibilities,  and  discretionary 
decision-making  power  has  been  the  main-stay  of  our  program. 
Advanced  camp  leadership  is  similar.  Classroom  work  is  soon 
forgotten  unless  it  forces  hard  work.  The  Management  Simula¬ 
tion  Program  Modules  have  proven  themselves  to  be  the  class¬ 
room  stress  catalyst  necessary  to  make  cadets  remember.  De¬ 
velopment  of  a  "military  setting"  in  the  form  of  MSP  is  the 
answer  to  ROTC  leadership  curriculum. 

None.  Good  Manual. 

None--we  have  found  the  cadet  enjoys  the  course  and 
there  is  sufficient  material  for  the  instructor. 

None--They  currently  offer  the  instructor  a  fair  amount 
of  flexibility  in  the  sequence  and  manner  of  presentation. 

The  instructor's  manual  is  OK.  ..we  didn't  receive  the 
student  handbooks  in  time  to  use  them. 

No  Changes.  (Given  by  46  respondents) 


MECHANICAL 


Tabbed  index. . . .Hardbound. 

Tabbing  of  manuals  would  greatly  assist  instructors  in 
using  both  manuals  as  reference  material. 

Make  the  two  manuals  much  easier  to  differentiate  bet¬ 
ween. 


Table  of  contents  could  be  more  specific. 

Generally  the  text  is  sufficient  as  a  basis  for  class¬ 
room  leadership  training.  In  the  student  text,  there  should 
be  more  room  for  notes  and  comments. 

Incorrect  references  have  been  identified  to  pages  in 
other  manuals. 

More  student  manuals. 

Quality  improvement  in  the  printing  of  the  material  in¬ 
volved.  Some  pages  are  fairly  difficult  to  read  and  very 
difficult  to  copy. 

Index  to  improve  accessibility  to  subject  material  and 
exercises. 

Send  out  additional  "revised"  Instructor  manuals  -  only 
have  1  at  detachment. 

The  student  manual  is  fine,  but  a  more  durable  cover 
would  help  it  to  last  from  one  class  to  the  next.  It  falls 
apart  after  one  use.  Make  it  a  standard  DA  or  TRADOC  publi¬ 
cation. 

Numerous  printing  and  typographical  errors  throughout 
the  Instructor  and  Student  manuals  detract  from  what  should 
be  a  professional  product. 

Both  manuals  should  be  bound  to  prevent  the  loss  of 
various  pages...  Currently  the  detachment  must  place  the 
manuals  in  three  ring  binders  which  tends  to  become  expen¬ 
sive  as  the  number  of  cadets  increases. 

The  manual  contains  typographical  errors. 

There  are  numerous  typographical  errors  throughout-- 
-looks  third  rate  (not  counting  the  officer  and  NCO  oral  ac¬ 
counts  )  . 

The  editions  of  the  Instructor's  Manual  and  Student's 
Manual  do  not  match.  (Given  by  27  respondents) 
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AUDIO-VISUAL 


Audio  visual  aids  or  35mm  slides  which  support  the 
class  outline  would  definitely  make  the  program  easier  to 
use. 


Video-tape  some  of  the  interviews  and  case  studies. 

An  accompanying  video  cassette  tape. 

The  instructor  and  student  manuals  are  adequate.  Howev¬ 
er,  the  entire  program  could  be  enhanced  by  converting  key 
teaching  cases  to  a  visual  mode. 

....a  couple  of  TV  tapes  which  show  a  real  live  motor 
pool,  rifle  range,  etc.,  would  be  very  helpful  if  they  in¬ 
cluded  some  leadership  situations. 

Make  use  of  drawings,  sketches,  etc.,  in  student  manual 
would-be  helpful. 

Audio-visual  aids  to  provide  examples  of  particular 
topics  discussed  in  the  lessons,  i.e.,  counseling,  entering 
a  platoon. 

Slides  in  Vu-graph  settings  rather  than  35mm. 
35mm. . .better  student  handouts,  ones  that  use  the  principles 
in  a  delineated  role  rather  than  a  situational  setting 
painted  in  the  existing  handout. 

Slides  provided  should  be  made  for  a  higher  educational 
audience.  At  present  they  are  more  appropriate  for  JROTC. 
(Editor's  Note:  He  must  be  referring  to  tables.  No  slides 
were  provided. ) 

The  addition  of  Situational  TV  tapes  specifically  de¬ 
signed  for  use  with  the  case  studies  would  greatly  enhance 
the  ability  of  students  to  visualize  the  problems  presented. 

It  would  be  helpful  if  slides  could  be  prepared  to  sup¬ 
port  topics  and  exercises. 

Audio-visual  and  packets. 

A  series  of  slides  or  viewgraphs  highlighting  the  prin¬ 
ciples  discussed  would  help  to  drive  teaching  points  home. 

Pre-published  handouts  of  exercises.  More  visual  aids. 

Students  need  more  practical  examples  of  leadership 
along  with  more  interesting  visual  aids.  They  also  seem  to 
enjoy  discussing  the  practical  exercises. 


Audio-visual  aids  to  supplement  the  text. 


One  administrative  problem  encountered  was  the  unavail¬ 
ability  of  student  handouts  in  the  fall  1983  semester. 

Videotapes  presenting  various  leadership  situations. 

It  would  be  helpful  to  be  supplied  a  list  of  Leadership 
films  which  correlated  with  the  lesson. 

Audio-visual  aids  for  use  in  presenting  the  classroom 
material . 

Recommend  a  series  of  slides  to  be  produced  to  assist 
the  instructor. 

Video  tapes 

Develop  VCR  tapes  to  show  and  describe  situations.  De¬ 
velop  role  playing  material  to  go  along  with  VCR  tapes. 

. the  visual  aids  need  to  be  more  professional.  The 

visual  aids  (viewgraphs)  for  MS- 1  are  generally  poor  in 
quality.  Also,  TVT's  of  various  situations  available  from 
the  Leadership  Committee  of  Ft.  Benning  (USAIS)  would  be 
helpful  to  illustrate  leadership  situations  and  stimulate 
class  discussions. 

Increased  audio-visual  aids. 

Improved  audio-visual  aids. 

Add  handouts 

More  preprinted  student  handout  material.  Local  repro¬ 
duction  does  not  always  facilitate  copies  of  "nice  to  have" 
view  graph  data. 

Provide  good  quality  visual  aids  to  support  the  class¬ 
room  material  and  homework  assignments  (slides,  overlays, 
etc).  .  .  provide  video  tapes  of  leader  situations/role 

playing  situations  to  provide  additional  problem  solving  ex¬ 
ercises  for  potential  platoon  leaders. 

A  list  of  audio-visual  aids  from  supporting  TASC  that 
could  be  used  as  additional  references.  It  is  very  difficult 
to  order  many  films  and  preview  them,  return  them,  and  then 
reorder  the  ones  that  would  be  appropriate  for  the  class. 
This  would  be  a  very  time  saving  service. 

Films  or  slides  of  the  counseling  problems.  .  .  audio 

video  supplements.  Put  some  color  in  the  pages  or  at  least 
some  art  work  to  go  along  with  the  exercises. 


INSTRUCTOR'S  MANUAL 


All  of  the  Lesson  Plans  are  too  brief  and  in  need  of  a 
great  deal  of  amplification  and  elaboration. 

The  instructor's  guide  is  extremely  difficult  to  use. 
The  instructor  is  almost  required  to  prepare  his  own  lesson 
plan  or  take  the  approach  that  instead  of  teaching,  his  role 
is  to  moderate  a  discussion  group. 

Program  does  not  allow  enough  flexibility  to  include 
alternate  materials. 

The  instructor's  manual  should  be  more  explicit  and  de¬ 
tailed.  Some  of  the  references  were  not  available  (  i.e. 
Vroom,  Victor  H.  books). 

Instructor  manual  should  contain  copies  of  all  student 
manual  exercises  and  simulation  scenarios.  Many  times  I 
found-  myself  going  back  and  forth  from  one  to  the  other  try¬ 
ing  to  prepare  for  class. 

...Figure  5  in  the  Instructor's  manual  (p.148)  has 
quadrant  1  and  3  misnumbered. 

I  would  make  the  Instructor  Manual  less  wordy,  and  cut 
back  on  the  amount  of  explanation  for  the  topics. 

Provide  more  information  in  the  Instructor's  Manual  in 
order  to  explain  certain  concepts  better,  since  most  of  the 
reference  materials  are  hard  to  obtain. 

More  background  support  material  in  the  instructor  ma¬ 
nual  . 


The  Instructor  Manual  does  not  appear  to  be  keyed  to 
the  Student  Manual  in  a  way  that  clearly  tells  the  instruc¬ 
tor  exactly  what  it  is  he  is  to  accomplish  by  using  certain 
blocks.  The  manual  that  accompanies  the  USMA  text  is  much 
more  to  the  point  in  this  area. 

Make  reading  assignments  by  chapter  to  facilitate  local 
changes  of  various  blocks  of  instruction. 

The  Instructor  manual  is  a  reasonable  source  document/ 
tool  as  is. 

Lesson  plan  format  for  the  Instructor's  Manual  should 
be  constructed  similar  to  one  used  in  the  Ethics  and  Profes¬ 
sionalism  Program  (Task,  Condition,  Standard). 

Instruction  manual  lessons  plans  should  be  more  sub¬ 
stantial  and  less  "sketchy".  At  present,  they  are  a  mere 
outline  of  the  material. 


We  need  another  (additional)  POI  for  small  classes  in 
which  role  playing  and  group  discussions  are  infeasible, 
i.e.,  for  classes  with  1  to  4  students. 

Revise  the  Instructor  Manual  so  that  it  is  identical  in 
format  to  the  Instructor  Manual  used  for  teaching  Army  ROTC 
Professionalism  and  Military  Professional  Ethics-March  1981. 

Restructure  to  task,  condition,  standard  format  for 
lesson  outlines.  Currently  layout/organization  of  program 
is  very  weak;  difficult  to  follow. 

I  feel  the  text  is  too  wordy.  It  (Instructor  Manual) 
seems  to  be  designed  for  use  at  a  primary  NEO  course  instead 
of  on  campus.  I  usually  reduce  the  verbiage  to  get  to  the 
exercises. 

Specific  training  objectives  listed  for  each  lesson  in 
task, 'condition,  standard  format.  .  .  addition  of  evaluation 
materials.  .  .  class  assignments  listed  in  Instructor's  Ma¬ 
nual  are,  with  the  exception  of  the  reading  assignments,  far 
too  general  or  far  too  difficult,  in  that  they  presume  know¬ 
ledge  the  students  do  not  have. 

It  would  be  helpful  if  the  instructor  manual  contained 
actual  lesson  plans  similar  to  other  MQS  packages. 


SKILLS  AND  EXERCISES 


Provide  sufficient  copies  of  exercise  materials  so  they 
do  not  have  to  be  locally  reproduced. 

More  exercises. 

Some  form  of  answers  and  solutions  to  the  practical  ex¬ 
ercises. 

Separate  manual  into  packets  to  be  used  by  cadets;  i.e. 
In-Basket  Exercise.  Come  up  with  standardized  scheduling  ex¬ 
ercises  similar  to  LAP  exercise. 

Role  playing  not  readily  accepted  by  Puerto  Rican  Ca¬ 
dets.  It  is  viewed  as  "silly"  in  their  culture. 

The  student  manual  is  fine. .Correlating  the  "Skills  and 
Exercises  with  specific  page  numbers  in  the  earlier  sec¬ 
tions.  For  example,  under  the  section  on  counseling  could  be 
included  a  reference  to  "The  exercise  on  page _  gives  an  ex¬ 
ample  of  _  counseling." 

Place  the  cases  and  materials  for  the  exercises  direct¬ 
ly  behind  the  exercise  itself.  The  construction  of  the  manu¬ 
al  now  requires  a  lot  of  going  back  and  forth  from  section 
to  section  to  get  required  solutions  to  exercises,  etc. 

Flesh  out  the  exercises  on  problem  analysis  and  deci¬ 
sion  making,  planning  and  organizing,  delegation  and  con¬ 
trol,  and  make  the  integration  of  management  skills  exercise 
longer.  The  course  as  is  peters  out  toward  the  end. 
.Better  design  on  the  manual  -  example  -  power  &  influence, 
PA  &  decision  making,  delegation  &  control,  human  relations 
-  student  reading  assignments  jump  around  the  book  rather 
than  following  smoothly  from  one  subject  to  the  next  in  an 
orderly  fashion. 

Provide  exercise  packets  separate  from  either  of  the 
manuals. 

The  text  book  is  very  difficult  to  understand  without 
several  years  experience  in  the  Army.  Terms  used  and  situa¬ 
tions  depicted  assume  a  complete  understanding  of  the  rela¬ 
tionship  that  exist  in  a  unit.  Although  discussed  in  class 
the  student  doesn't  understand  those  relationships  to  the 
degree  necessary.  Most  of  the  cases  and  exercises  are 
neither.  They  seldom  present  a  problem  relevant  to  the  sec¬ 
tion  and  don't  ask  specific  questions  the  student  should  ad¬ 
dress  and  solve.  The  sections  on  Planning,  Delegating,  Cont¬ 
rolling  and  Organizing  don't  give  the  students  a  process  to 
go  through.  The  section  on  Counseling  should  more  closely 
follow  the  MQS-I  lesson  plans  on  counseling. 
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The  recommended  second  half  (skill  development)  of  the 
program  is  very  redundant  and  should  be  either  eliminated, 
incorporated  into  the  first  half  or  enlivened. 

Make  Practical  Exercises  more  specific  in  nature.  Too 
general  at  this  time.  Also  include  leadership  problems  at 
Squad  (NCO)  level. 

Provide  answers  to  the  "Skills  and  Exercises"  section. 

The  Leadership  Development  Program  is  the  best  MQS  ma¬ 
terial  with  which  I  have  worked.  The  case  studies  provide 
an  excellent  tool  for  beginning  class  discussion  and  give 
the  students  valuable  insight  into  the  problems  faced  by  our 
junior  officers.  However,  one  part  of  the  program  was  very 
difficult  to  conduct.  This  was  the  role-playing  exercises. 
The  cadets  just  do  not  have  enough  experience  in  the  mili¬ 
tary  environment  to  successfully  conduct  these  exercises. 
These  role-playing  exercises  should  be  eliminated  from  the 
student  manual.  Another  possible  approach  would  be  to  have 
these  exercises  performed  on  video  tape  by  actors  . 

Exercises  are  somewhat  complex  and  time  consuming. 
Simplifying  exercises  would  allow  more  classroom  interac¬ 
tion.  Due  to  time  constraints  only  about  40%  of  exercises 
provided  were  actually  utilized. 

Need  several  practical  exercises  in  each  area  which  ap¬ 
ply  the  teaching  points  shown. 

The  section  dealing  with  Management  Science  Skills  de¬ 
serves  complete  revision  and  should  be  worked  similar  to  the 
Army  ROTC  Management  Simulation  Program.  Also,  the  MSP 
should  be  reworked  to  put  the  students  into  the  position  of 
an  Army  officer  during  problem  situations,  instead  of  into 
civilian  businessmen  situations. 

Some  of  the  role  information  in  lesson  8  &  9  tend  to  be 
a  little  redundant  if  used  extensively.  However,  a  selec¬ 
tive  use  of  material  tends  to  increase  effectiveness. 

Training  comment:  The  nature  of  LDP  is  generally  "read 
and  talk  about  it."  Exercises  like  power  and  influence  (#8) 
are  best  in  forcing  the  student's  minds  to  work.  Oral  or 
written  implementation  of  other  exercises  like  identifying 
communications  channels  (#7)  is  also  realistic;  however, 
performance  oriented  exercises  do  not  begin  until  page  157. 
Place  exercises  earlier  in  the  program. 

Place  exercises  following  each  assignment.  .  .  more 
"defined"  skits  similar  to  those  in  5A  above.  .  .  neglects 
"current"  leadership  problems,  i.e.,  pregnancy,  harassment, 
the  "2  soldier"  family,  etc.  .  .  .  good  exercise:  In-Basket 


CIVILIAN 


Examples  that  would  apply  to  a  college  student  in  addi¬ 
tion  to  those  applicable  to  military  members. 

Students  at  the  MS- 1  level  require  more  civilian  to 
military  examples  to  make  the  transition  from  student/civi¬ 
lian  to  ROTC  Cadet,  however,  there  are  a  great  variety  of 
informational  selections  to  choose  from  to  develop  leader¬ 
ship  instruction  for  MS-IV  Cadets. 

A  section  or  sections  dealing  with  leadership  princi¬ 
ples,  traits,  motivation,  interpersonal  relationships  and 
management  functions  which  is  not  written  using  military  ex¬ 
amples/situations,  but  those  of  college  students,  i.e., 
clubs/organizations,  civilian  work  situations ...  The  princi¬ 
ples  are  the  same,  but  if  the  examples  and  cases  are  not  in 
terms  they  can  relate  to  or  have  knowledge  of,  then  it  is 
hard  to  get  the  teaching  points  across. 

The  course  is  stylized  to  a  lieutenant  in  the  Active 
Army.  Situations  concerning  the  Reserve  Forces  and  in  a  gen¬ 
eral  business  would  offer  students  a  chance  to  relate  to  the 
material.  The  business  situations  allow  the  students  to 
place  the  teaching  points  into  context. 

Civilianize. 

Orient  case  studies  to  college  student  background. 
Draw  more  examples  from  civilian  situations  so  student  can 
see  a  correlation. 

Also,  this  package  would  be  much  more  effective  and 
could  be  used  at  all  levels  if  it  were  not  in  a  total  mili¬ 
tary  scenario.  Our  students  are  taught  that  military  leader¬ 
ship  helps  you  develop  and  become  a  good  civilian  leader  as 
well  as  a  military  leader.  We  even  have  a  RPI  that  states 
this,  (The  Margin  of  Difference).  A  good  leadership  instruc¬ 
tional  packet  that  exhibits  and  teaches  this  concept  would 
be  beneficial  both  as  a  learning  and  retention  tool. 

Make  the  examples  shorter,  relate  to  private  industry 
as  well  as  the  military  application  and  use  more  examples. 

More  civilian  leadership  management  exercises  would 
make  the  course  more  realistic  to  non-contracted  students. 

Lead-in  examples  which  directly  relate  to  an  average 
student's  experience  base  would  be  helpful.  This  could  in¬ 
clude  leadership  examples  from  school,  part-time  work, 
sports,  or  student  organizations.  Students  could  then  re¬ 
late  the  lead-in  examples  to  those  provided  in  the  material. 
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Put  more  practical  exercises  in  it.  Use  some  civilian 
examples  that  college  kids  can  relate  to. 

For  the  Basic  Course,  examples  and  information  of  a 
non-military  nature.  These  examples  would  probably  be  ac¬ 
cepted/understood  better  by  basic  course  students. . .Non¬ 
military  oriented  exercises. 


ADAPTATION  TO  CURRICULUM 


The  program  we  would  like  to  see  developed  for  our  de¬ 
tachment  would  be  to  divide  the  effort  into  two  10  hour 
blocks;  ten  for  the  Basic  course  and  ten  for  the  Advanced 
course.  The  Basic  course  parts  would  be  primarily  principles 
and  theory  while  the  Advanced  course  would  concentrate  on 
skills,  examples,  and  exercises. 

Develop  a  8  to  10  hour  block  which  uses  simple  explana¬ 
tion  of  characteristics  and  traits  of  leadership  with  one  or 
two  supporting  case  studies. 

Recommend  blocks  of  instruction  identified  in  levels. 

Recommend  the  manual  be  subdivided  into  smaller  seg¬ 
ments  or  blocks  identified  for  use  with  MS  levels,  I,  II, 
etc.  Basically,  fewer  hours  are  needed  to  properly  convey 
this  topic  to  the  cadets. 

Break  down  the  program  to  fit  smaller  blocks  of  in¬ 
struction,  i.e.,  5  hrs.,  10  hrs.,  15  hrs.,  etc. 

Make  it  more  adaptable  to  80  minute  class  period. 

Does  not  adopt  well  to  training  which  must  be  spread 
out  over  4  years  (MS  I-IV)  of  instruction. .. Package  should 
be  adapted  to  small  blocks  (3-4  hrs.)  which  can  be  strate¬ 
gically  placed  in  each  of  the  four  levels  of  MS.  Students 
can't  handle  (too  boring)  too  much  at  one  time. 

On  a  different  subject,  the  instruction  was  planned  for 
50  minute  periods.  One-half  of  the  classes  presented  are  75 
minutes  long,  and  the  other  half  are  50  minutes  long.  Con¬ 
venient  divisions  to  permit  50  or  75  minute  periods  would  be 
a  great  help. 

Needs  to  be  written  in  a  more  logical  sequence  that 
would  facilitate  one-hour  blocks  of  instructions. 

The  hours  required  per  separate  task  should  be  reass¬ 
essed  due  to  compressed  schedules  at  the  MS- I  and  MS- I I  lev¬ 
els. 

Separate  Instructor  Manual  according  to  15  hours,  30 
hour  and  45  hour  segments.  This  would  make  it  easier  for  the 
instructor  to  cover/highlight  the  main  points  according  to 
time  allowed. 

Need  to  track  the  program  into  three  levels  for  MS-I, 
MS- I I ,  and  MS-III  in  order  to  eliminate  duplication. 


EVALUATION 


A  scoreable  kit  with  answer  key. 

Simplified  mode  of  cadet  evaluation. 

Sample  examinations.  More  detailed  LPS. 

More  comprehensive  exams. 

Better  organized.  .  .  more  standardized  tests  that  are 

more  challenging. 

To  have  a  section  that  would  standardize  a  method  for 
the  evaluation  of  the  student. 

Include  tests  . . .  supplement  with  texts  that  expound  on 
the  theory. 

There  is  also  a  need  for  some  type  of  guidance  or  a 
standardized  form  of  examination  for  this  course.  This  would 
insure  that  cadets  are  being  evaluated  in  the  areas  of  pri¬ 
mary  importance. 

Make  standardized  evaluation  material  optional  for  use, 
not  mandatory. 
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REVISION  OF  SEQUENCE 


Next  year  I  plan  to  alter  the  sequence  of  presentation 
by  presenting  "Principles  of  Leadership"  first  and  then  the 
"Descriptive  Model  of  Platoon  Leadership".  Additionally,  I 
plan  to  alter  the  sequence  of  presentation  of  the  Descrip¬ 
tive  Model  of  Platoon  Leadership  as  follows:  Lesson  3  first. 
Lesson  2,  Lesson  1,  Lesson  5,  Lesson  4,  Lesson  6.  I  feel 
that  this  sequence  is  more  logical. 

Modify  sequencing  to  present  leadership  theories  as  a 
block  first  to  provide  a  theoretical  base  from  which  the  ca¬ 
det  can  assess  the  situations  presented  in  the  various  exer¬ 
cises.... Add  a  section  to  provide  exercises  using  advanced 
camp  situations.  This  would  employ  the  same  theoretical  ap¬ 
plications  but  would  use  a  vehicle  of  more  concern  to  the 
MS-III  cadets. 

Resequence  so  that  general  leadership,  motivational, 
etc .,' theories  and  concepts  are  covered  first.  They  can  be 
related  to  any  environment,  even  college  campus.  Then  move 
into  military  specific  and  platoon  level  environment.  This 
allows  integration  of  Leadership  instruction  with  Ethics, 
Military  Justice,  and  LOW  instruction  which  are  logically 
presented  in  MS-III  and  MS- IV  years. 

Realign  so  either  the  Counseling  is  taught  in  Part  III 
after  Communications  or  Communications  is  taught  in  Part  I 
preceding  Counseling.  Communications  should  be  viewed  as  a 
critical  prerequisite  to  Counseling. 

The  material  in  the  publications  is  not  the  problem. 
The  problem  stems  from  the  fact  that  the  material  does  not 
flow  in  a  logical  manner  from  the  basics  to  the  specific. 
For  example,  the  course  should  begin  with  some  basic  expla¬ 
nation  of  Leadership  and  then  progress  to  topics  such  as 
"Entering  the  Platoon"  and  "Equipment  and  Supplies"  etc. 

Recommend  that  Leadership  principles/traits  be  taught 
first,  followed  by  communication  skills  and  then  proceed  to 
address  the  descriptive  model  of  platoon  leadership.  Ratio¬ 
nale:  Majority  of  MS-I  students  do  not  have  adequate  mili¬ 
tary  knowledge  necessary  to  fully  grasp  the  material  identi¬ 
fied  in  the  descriptive  model  of  leadership  during  their 
first  two  quarters.  They  need  to  have  a  baseline  to  work 
from  which  includes  basic  principles  and  theories  of  leader¬ 
ship. 


Reworking  the  lesson  order  would  solve  some  of  the 
problems  with  this  material.  Basically,  a  freshman  is  more 
interested  in,  "How  do  I  influence  and  lead  people?".  The 
problem  solving  process,  and  role  playing  which  starts  with 
Lesson  #5,  are  good  for  MS-I  students.  Advanced  students 


need  to  know  about  the  platoon  environment,  training,  and 
the  more  military  found  in  the  first  four  lessons. 

I  do  not  follow  the  sequence  as  outlined  in  the  book 
because  I  do  not  feel  it  is  logical.  I  feel  the  sequence 
ought  to  be  ordered  better  and  should  include  some  traits/ 
principles  of  leadership  to  include  the  LAP  dimensions. 

Redesign  sequence  so  students  acquire  skills  before  be¬ 
ing  put  in  the  platoon  environment.  .  .  reduce  the  behavior¬ 
al  science  orientation/approach  and  increase  the  leadership 
orientation  .  .  .  develop  more  realistic  case  studies. 

Would  restructure  the  sequence  of  material  in  the  fol¬ 
lowing  order:  Understanding  Different  Types  of  Power  &  In¬ 
fluence;  Principles  of  Leadership;  Descriptive  Model  of  Pla¬ 
toon  Leadership;  Skills  and  Exercises. 


CASE  STUDIES 


The  most  valuable  aspect  of  the  training  packet  is  the 
realism  of  each  case  study.  Students  react  well  to  it.  I 
wish  I  had  had  this  opportunity  12  years  ago. 

Make  case  studies  part  of  text  instead  of  Appendix. 

Increasing  the  number  of  dialogue  examples  would  help 
the  students.  The  dialogue  aids  the  student  in  understanding 
how  a  conversation  should  or  could  occur. 

Case  histories  of  famous  leaders,  training  films  of  fa¬ 
mous  leaders  and  audio-visual  aids. 

The  case  studies  are  presented  in  discussion  format.  I 
suggest  that  they  be  broken  into  skit  format  to  facilitate 
role  playing  in  the  classroom. 

Use  more  exercises,  instead  of  case  discussions  to  show 
principles  of  leadership  and  management. 

Add  more  case  studies  of  leadership  problems.  Delete 
portions  of  the  platoon  model. 

More  realistic  case  studies,  the  recommended  discipli¬ 
nary  measures  are  weak. 

More  essays/case  studies  on  good  and  bad  leadership. 

Cases  that  are  included  throughout  the  whole  text. 
Don't  insult  the  intelligence  of  an  average  college  stu- 
dent--written  on  a  7th  or  8th  grade  level.  Cases  do  not  pro¬ 
vide  a  realistic  situation  that  a  LT  would  actually  encoun¬ 
ter. 
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MQS-I  INTEGRATION 


The  program  is  an  excellent  one;  however,  it  has  not 
been  coordinated  with  other  MQS-I  proponent  agencies  to  re¬ 
duce  redundancy  in  MQS-I . Look  at  incorporations  of  this 

package  (or  portions  thereof)  into  other  MQS-I  support  pack¬ 
ages,  which  already  cover  the  TO's;.. 

Leadership  training  is  part  of  numerous  classroom  ses¬ 
sions  both  as  planned  instruction  and  as  "experience"  learn¬ 
ing.  There  is  a  need  to  stick  with  the  basic  principles  of 
leadership  and  then  integrate  leadership  training  with  other 
MQS-I  subjects.  It  is  already  "unofficially"  integrated  due 
to  the  nature  of  the  MQS-I  subjects,  e . g. -Leadership  is  an 
integral  part  of  ethics. 

Break  the  lessons  down  into  the  MQS  support  package 
format,  i.e.,  one  support  package  and  student  handouts  per 
lesson  or  skill. 

Interface  program  with  MQS-I  and  use  either,  but  not 
both.  This  would  eliminate  redundancy  and  help  make  leader¬ 
ship  training  more  consistent. . .Eliminate  "Training  on 
Training",  which  is  covered  in  detail  in  MQS-I.  Incorporate 
MQS-I  counseling  into  the  program. 

A  better  correlation  with  other  MQS-I  lessons  such  as 
services  on  counseling,  holding  meetings,  briefings,  etc. 

Coordinate  the  program  with  other  MQS-I  tasks  on  train¬ 
ing,  counselling,  planning/conducting  meetings,  etc,  which 
involve  leadership  by  their  very  nature. 

There  is  a  duplication  of  effort  covering  counseling 
and  training  within  the  leadership  package.  Separate  MQS-1 
lesson  plans  are  available  covering  these  two  subjects. 
Although  effective  teaching  tools,  it  creates  duplication  of 
the  teaching  effort.  These  two  portions  should  be  placed 
under  their  respective  MQS-1  subjects  and  deleted  from  the 
leadership  package. 

Need  to  introduce  the  use  of  the  book  "A  Study  of  Or¬ 
ganizational  Leadership,"  to  complement  MQS-I  material. 


LENGTH 


In  the  basic  course  and  MS-III  phase  eliminate  manuals 
and  program  as  it  is  currently.  Program  requires  too  many 
hours  of  classroom  time  to  adequately  teach.  MSP  (Management 
Simulation  Program)  provides  a  viable  alternative  to  the 
program  and  can  be  easily  adapted  to  military  situations. 
However,  the  program  does  lend  good  examples  for  MS- IV  Lead¬ 
ership  Counseling  Seminars  and  NCO  development. 

Both  manuals  are  good  but  there  is  a  lot  of  material  to 
cover.  A  shorter  course  would  be  more  workable. 

The  "Total  Package"  is  much  too  lengthy. 

All  comments  by  instructors  were  favorable.  They  felt 
there  was  too  much  material  to  cover  in  the  time  available 
to  them. . . 

Hours  required  to  teach  subject  is  not  realistic  to 
hours  available. 

Elimination  of  those  areas  where  duplication  of  efforts 
exist,  i.e..  Part  I  (Descriptive  Model)  contains  20  counsel¬ 
ing  case  studies.  Part  III  (Skills  and  Exercises)  covers 
counseling  again  under  Human  Relations  Skills. 

When  balanced  against  the  other  MQS-I  topics  to  be 
taught  in  MS-III  and  MS-IV  only  15  hours  is  available  for 
the  block  of  instruction  on  leadership.  Under  the  present 
design  of  the  course,  15  hours  is  the  absolute  minimum  for 
effective  instruction.  Thus,  the  student  is  rushed  through 
the  instruction  with  only  the  briefest  exposure  to  the  in¬ 
cluded  topics.  Due  to  a  real  lack  of  experience  with  the 
military  and  the  military  system  of  doing  things,  the  aver¬ 
age  student  cannot  relate  well  to  the  instruction  and  does 
not  get  much  from  it. 

Reduce  quantity  of  text  material  to  facilitate  prepara¬ 
tion  time  and  reading  time. 
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PRINCIPLES  OF  LEADERSHIP 

Substitute  the  Hersey  Blanchard  Situational  Leadership 
Model  for  the  Fiedler's  Contingency  Model.  The  adaptation  to 
military  situations  has  already  been  made  and  could  easily 
be  incorporated.  It  is  currently  used  by  USA  Drill  Sergeant 
School,  Cadre  Training  Course  and  TRADOC  PreCommand 
Course. .. .Diagram  on  page  155  has  the  quadrants  improperly 
labeled. 

The  program  could  be  more  comprehensive  in  the  areas  of 
Management  styles/theories  and  leadership  styles/theories. 
Additionally,  a  tie-in  between  bases  of  power,  influence  and 
leadership  would  be  appropriate.  Also,  subjective  probabili¬ 
ty  and  the  norm  of  reciprocity  could  be  discussed. 

I  would  like  to  see  some  hands-on  materials  designed  to 
complete  self-evaluations  such  as  the  X/Y  style  of  leader¬ 
ship  or  the  SAS/RI  previously  mentioned.  These  are  very  po¬ 
pular  with  the  cadets  and  give  a  measure  of  feedback  that 
cannot  be  reproduced  by  the  instructors  alone.  They  also 
greatly  reinforce  the  material  covered  in  class,  as  well  as 
complement  the  LAP  process  conducted  on  most  cadets. 

Increase  amount  of  background  material  available  on 
stated  theories. 

The  section  on  theories  does  not  tie  in  well  at  all. 
The  theories  are  poorly  explained  and  not  clearly  shown  to 
relate  to  dealing  with  people.  Hersey  &  Blanchard's  Life- 
Cycle  Contingency  Model  should  be  discussed  after  Fiedler. 
More  graphics  and  diagrams  of  these  models  are  needed  as 
they  are  extremely  difficult  to  understand  in  the  abstract. 
The  Vroora-Yetton  decision  making  model  is  poorly  explained 
both  to  the  student  and  the  instructor. 

More  graphs,  models  or  drawings  illustrating  theories, 
communication  model,  training  process,  etc. .Rewriting  many 
areas  with  sub-paragraph  title  to  more  closely  resemble  an 
outline. . .Explain  the  "old”  six  step  decision  making  process 
as  well  as  Vroom. 

Principles  of  Leadership  are  not  taught  in  subject  area 
designated  as  principles  of  leadership.  Return  to  basic  11 
principles  of  leadership. 

Less  work  on  theory  stress  real  world  situations  as 
they  fit  into  the  theories. 

The  entire  section  on  leadership  theory  needs  to  be  re¬ 
worked.  If  this  material  is  important  enough  to  be  included 
in  the  manual,  treat  it  adequately  enough  to  insure  student 
understanding.  If  not,  delete  it  entirely. 
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DIFFICULTY  WITH  STUDENT  LEVEL 


To  obtain  the  maximum  benefit  from  these  classes,  a  ca¬ 
det  must  read  the  homework  assignments  and  understand  it. 
Few  of  our  MS-III  cadets  have  enough  knowledge  about  the 
Army  to  understand  much  of  the  material.  Too  much  of  the  in¬ 
structor's  time  is  spent  explaining  how  the  Army  operates. 

The  manual  is  written  with  an  invalid  assumption  being 
made  on  the  entry  level  (MS- I)  perceptions  of  the  military 
organizations.  The  order  of  the  chapters  need  to  be  revised. 
The  beginning  of  the  book  should  concentrate  on  leadership 
and  communications  and  then  the  platoon  and  company  models 
would  be  more  applicable.  (Reverse  Chapter  1  and  Chapter  2). 

More  realistic,  case  studies. .Less  specific  military 
case  studies. . .  MS- I I  students  are  not  sufficiently  know¬ 
ledgeable  about  the  US  Army  to  relate  to  problems  shown. 

Instruction  during  the  basic  corps  years  would  be  more 
effective  if  it  concentrated  on  the  basic  tenets  of  leader¬ 
ship.  A  performance  based  program  is  more  effective  for  MS- 
IIl's  and  MS-IV's. 

Selected  sections  of  the  manual  are  applicable  to  Ad¬ 
vanced  Course  Instruction.  Many  sections  take  for  granted 
that  a  cadet  entering  into  the  Advanced  Course  is  already 
aware  of,  and  is  familiar  with  the  military  structure.  In 
many  cases  this  is  not  correct  for  the  MS-III  cadet.  The  ma¬ 
nual  should  not  be  geared  with  this  assumed  knowledge. 

Additional  case  studies  utilizing  actual  examples  of 
leadership  problems.  I  find  that  seminar  sessions  analyzing 
leadership  are  far  more  productive  than  teaching  theory. 
Furthermore,  MS- I  and  for  the  most  part  MS- I I  cadets  are  not 
familiar  enough  with  Army  organization  or  processes  to  fully 
utilize  the  descriptive  model.  However,  the  descriptive  mo¬ 
del  is  excellent  for  MS-III' s  and  IV' s  because  of  its  prac¬ 
ticality. 

None-We  use  different  parts  of  the  student  manual  at 
various  MS  levels. 

This  program  appears  to  be  designed  more  for  the  Ad¬ 
vanced  Course  student,  than  the  Basic  Course  student.  It  of¬ 
ten  assumes  student  knowledge  of  Army  terminology  (ANCOES, 
ARTEP,  etc.). 

Although  we  use  all  phases  of  the  program,  no  one  phase 
is  used  by  itself.  We  actually  use  this  program  to  supple¬ 
ment  the  other  materials  we  have.  For  example:  the  Descrip¬ 
tive  Model  of  Platoon  Leadership  is  used  as  a  refresher  in 
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our  MS-IV  classes;  the  training  and  counseling  sections  are 
used  in  conjunction  with  FM  22-101  and  the  Management  Simu¬ 
lation  program  in  our  MS-II  classes;  and  the  Principles  of 
Leadership,  Skills  and  Exercises  are  used  in  conjunction 
with  FM  22-100  and  Leader-Match,  in  our  MS-I  classes. 


STUDENT  AND  PROFESSOR 


The  core  material  appears  to  be  dependent  on  the  cadets 
being  encouraged  to  ask  questions  and  for  the  instructor  to 
rely  on  past  experiences  in  order  to  fill  the  class  time.  On 
more  than  one  occasion,  the  cadets  asked  no  questions  and 
even  the  most  minute  detail  of  past  experiences  failed  to 
fill  the  void. 

The  system  does  require  some  supporting  data  from  the 
instructor.  More  time  for  this  type  of  input  in  the  train¬ 
ing  program  would  be  useful. 

Both  manuals  are  considered  adequate. .. .The  package  as 
it  exists  is  considered  to  be  effective.  The  only  problem 
encountered  at  this  institution  involves  insuring  that  the 
student  read  and  review  the  material  in  preparation  for 
class.  Otherwise,  meaningful,  dynamic  class  participation  is 
not  as  effective  as  it  could  be. 

There  are  no  changes  necessary.  The  material  presented 
in  both  the  instructor  and  student  manuals  track  with  one 
another.  There  is  a  wealth  of  pertinent  information  directly 
coinciding  with  FM  22-100  which  provides  easy  cross-refer¬ 
encing  of  material.  There  is  absolutely  no  need  for  further 
standardization  of  materials  as  each  individual  instructor 
must  have  the  flexibility  to  somewhat  personalize  classes 
based  on  their  own  experiences  as  well  as  the  social  climate 
at  their  institutions.  Additionally,  it  has  been  observed 
at  this  detachment  that  the  material  presented  in  the  lead¬ 
ership  packet  has  been  found  interesting  .and  factual  by  all 
academic  majors,  particularly.  Business,  Sociology,  as  they 
compare  their  Military  Science  notes  with  those  from  other 
classes. 

Should  be  written  to  enable  the  class  as  a  whole  to  be¬ 
come  involved. 

Not  sure.  I  found  my  personal  experiences  tracked  nice¬ 
ly  with  the  material.  This  required  an  informal  atmosphere 
and  some  ad-libbing,  but  it .worked  very  effectively.  I  ques¬ 
tion  the  ability  of  someone  less  experienced  to  relate,  in 
an  active  duty  context,  what  the  manual  tries  to  put  across. 

This  institution  is  considering  using  the  45  hour  op¬ 
tion  for  SY  84-85  in  the  fall  semester  of  MS-III  or  the 
spring  semester  of  MS-IV.  The  quality  of  the  content  of  this 
program  is  excellent  if  taught  by  a  "dynamic"  instructor. 


GLOSSARY 


In  addition,  it  is  believed  that  a  philosophical/con¬ 
ceptual  framework  of  leadership  as  well  as  vocabulary  should 
preface  the  practical  portion  of  the  student  manual. 

You  need  to  cut  down  on  Army  terms  such  as  FDC  and  oth¬ 
er  terms  that  cause  too  much  discussion  on  this  and  not 
enough  on  leadership. 

A  separate  and  comprehensive  list  of  material  needed 
for  supplementary  reading  would  facilitate  ordering  of  the 
needed  publications. 

At  the  MS-I  level,  it  is  difficult  to  use  because  of 
the  acronyms,  abbreviations,  and  unfamiliar  terms  used. 
Most  cadets  need  a  dictionary  of  military  jargon  to  under¬ 
stand  what  they  are  reading.  Considerable  class  time  is 
spent' in  explaining  terms  to  the  cadets.  To  help  solve  this 
problem,  an  appendix  could  be  added  to  the  text  so  when  the 
student  becomes  confused,  they  could  simply  look  up  the  ab¬ 
breviation  and  see  what  it  means. 

The  book  should  contain  an  appendix  with  many  more  case 
studies  and  multidimensional  studies  that  can  be  used  in  the 
courses  for  further  reading  or  testing. 
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DESCRIPTIVE  MODEL 


An  expansion  of  the  descriptive  model  of  platoon  lead¬ 
ership  to  include  followership.  A  platoon  leader's  duties 
and  responsibilities  go  b  ;yond  those  associated  with  a  pla¬ 
toon  . 

Majority  of  students  are  not  familiar  with  military 
service. 

Descriptions  and/or  situations  are  described  daily  work 
situations  of  the  LT/Platoon  Leader  would  greatly  help  the 
student  become  familiar  with  what  an  officer  does.  Try  to 
explain  to  a  freshman  or  sophomore  what  an  AG  or  MI  Lieute¬ 
nant  does  on  an  average  day.  They  are  interested  in  that 
type  of  information. 

Provide  more  detail  as  to  how  a  platoon  works,  the  jobs 
which  each  rank  is  supposed  to  do. 

Provide  more  information  dealing  with  basic  human  be¬ 
havior  to  help  lay  a  good  foundation  for  the  students  to  use 
in  understanding  the  interpersonal  reactions  that  take  place 
in  the  leadership  process.  Specifically,  information  on  the 
motivation  process,  formation  of  perceptions  and  attitudes, 
social  power  and  styles  of  leadership  behavior. 

The  section  dealing  with  training  is  grossly  inade¬ 
quate,  and  is  better  covered  in  the  MQS  lessons  dealing  with 
training. 

• 

The  section  dealing  with  extra  duties  is  laughable  as 
an  understatement.  It  is  sufficient  to  tell  the  students 
that  as  officers  they  will  have  numerous  duties,  and  there¬ 
fore  require  to  learn  how  to  manage  their  time,  rather  than 
to  go  into  the  depth  the  Leadership  Development  Program  af¬ 
fords  this  topic. 
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FM  22-100 

Utilize  this  material  in  FM  21-100  (leadership  traits 
and  principles)  as  a  basic  beginning  prior  to  using  the  per¬ 
formance  based  program. 

The  entire  second  section,  mislabeled  "Principles  of 
Leadership"  should  be  eliminated.  It  is  confusing  and  const¬ 
itutes,  in  my  opinion,  a  hodgepodge  of  superficially  pre¬ 
sented  theories  of  organizational  behavior.  Whereas  it  pro¬ 
bably  gave  its  originators  some  sense  of  specious  academic 
legitimacy,  it  totally  fails  to  present  a  clear,  viable  set 
of  principles  to  which  a  young  officer  can  adhere.  In  its 
place,  the  traits  and  principles  presented  in  FM  22-100 
should  be  presented.  These  are  proven  clear  ideas  and  quali¬ 
ties  which  are  easily  and  intuitively  grasped  by  cadets  and 
which  constitute  a  critical  part  of  the  foundation  of  our 
profession.  It  is  time  soldiers  remember  that  leadership  is 
our  business  and  we  don't  need  academics  to  tell  us  our  bu¬ 
siness. 

The  US  Army  ROTC  Leadership  Development:  A  Performance- 
Based  Program  fails  to  reference  FM  22-100,  Military  Leader¬ 
ship.  Although  the  June  1973  edition  is  less  than  desirable, 
the  new  edition,  soon  to  be  distributed,  proposes  a  new  con¬ 
cept  of  leadership  that  should  be  incorporated  into  MQS-I 
leadership  development  program. 

Draft  FM  22-100  should  be  the  foundation  for  this  en¬ 
tire  program.  Its  fundamental  concept  "Be,  Know,  Do"  should 
become  the  structure  for  the  student  and  instructor  manuals. 
It  should  be  the  principle  text  for  the  program.  .. Lesson 
plans,  exercises  and  audiovisual  aids  should  be  based  on  the 
draft  FM  22-100  now  in  the  final  stages  of  review.  We  should 
train  our  cadets  in  a  manner  which  is  consistent  with  the 
Army's  main  doctrinal  manual  on  junior  officer  leadership. 
Positive,  proactive  leadership  that  emphasizes  the  skills 
needed  in  an  Army  undergoing  rapid  multidimensional  change 
must  be  the  focus  of  our  progrs^n. 

Insure  the  new  "Be  Know  Do"  aspect  of  leadership  is 
covered. 
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LEADERSHIP  ASSESSMENT  PROGRAM  (LAP) 


Recommend  that  if  this  is  revised,  incorporate  portion 
of  the  Leadership  Assessment  Program  into  the  curriculum. 

We  teach  Leadership  Development,  then  Leadership  Ass¬ 
essment  Orientation.  Part  II  of  Leadership  Development  and 
the  areas  of  Leadership  Assessment  are  not  identical  as  far 
as  content.  Seems  like  they  should  be.  Leadership  Develop¬ 
ment  should  be  changed  to  be  in  concert  with  Leadership  Ass¬ 
essment. 

Add  more  detail  ~o  group  exercises  as  well  as  training 
schedule  which  could  be  done  by  incorporating  portions  of 
LAP  into  the  LDP  manual. 

Use  of  the  material  along  with  the  application  of  prac¬ 
tical  experience  makes  for  a  very  practical  leadership  pre¬ 
sentation.  .  .  I  want  more  situations  for  students  to  use  in 
the  Leadership  Assessment  Program.  Currently,  a  cadet  has 
only  one  exercise  in  each  of  four  categories  of  evaluation, 
i.e.,  In-Basket,  Counseling,  Group  Exercise,  and  Training 
Schedule.  I  want  more  variations  of  these  exercises  availa¬ 
ble  so  I  can  test  student's  leadership  skills  without  having 
to  use  the  same  exercise  twice. 


SELF-CONTAINED  PACKETS 

The  Student  Manual  should  be  organized  into  chapters 
that  are  completely  self-contained.  The  present  format  re¬ 
quires  too  much  jumping  from  one  part  of  the  book  to  anoth¬ 
er. 

Reorganize  the  material  in  packages  that  could  be  or¬ 
ganized  into  class  periods. 

A  program  such  as  this  which  is  used  in  nearly  every 
class  should  be  broken  down  into  individual  segments  which 
can  be  issued  to  students  as  the  topics  are  presented. 

Student  Manual  -  divide  into  topical  discussion  areas. 


